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TASM-e-News OCTOBER 2016 

 
 

Hi everyone!  Yes, it’s time for the final newsletter for 2016.  Hopefully you’ve had a break, 

no matter how small, over the holidays and are ready for the final push in Term Four.  

Included in this term’s issue is Bill Baker’s final message as Chairperson of TASME 

committee, some notes from Cynthia Howard’s presentations at the TASME conference, 

some more ‘Tech Stuff’ from Peter Stewart and a report from Wendy Ross on the ISME conference on 

Glasgow.  One other special inclusion is a report from Hannah Krishnan (nee Van Galen) who is currently 

living in Florence, Italy.  Don’t forget to read our member profile to see what people are up to and why they 

choose to be a part of TASME and to read the taster for Katie Wardrobe’s upcoming PL day.   

Have a great term everyone! 

Andrea  

 

 

 

 

 

 

 

 

 

 

 

 

                             

 

 

TASME AGM 

Saturday 5 Nov, 2016 

10am  

At Ross Bakery 

(For further details 

contact Catherine 

Johnston on 

louisej1@utas.edu.au ) 

If you have any resources you 

would like to share with musical 

colleagues please forward them 

to the editor so they can be 

included in our newsletter or on 

the ASME website. 

If you or your school would like to make a donation 

towards the work of MusicArt Society, Nepal 

Please use the banking details below and be sure to 

reference it as “Nepal”  

 

Direct Deposit 

Australian Society for Music Education 

BSB 067100 

Acc No 28011437 

Reference – Nepal 

 

mailto:louisej1@utas.edu.au
mailto:amarks@cst.tas.edu.au
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CHAIRPERSON’S MESSAGE 

Well this is my last Chairperson’s message as my role comes to an end on 5 November with our 

AGM. A new Chairperson and Vice Chair will be elected at the AGM as well as 6 General Committee 

Positions including the important roles of Membership Officer and Newsletter Editor. All financial 

members are eligible to apply for any position on Chapter Council. To do this you need to be 

nominated by another financial member. This is done by your nominator emailing the Secretary 

Catherine Johnston up to one week prior to the meeting and copying you into this email. After the 

AGM I will continue in my role as Immediate Past Chair for two years and as Research Officer for 

the Chapter. All members are welcome at the AGM of course, this will be held in Ross at 10am – 

just contact Catherine for more information.  

 

I am really proud of the achievements of the Chapter Council over the last two years. These have 

included: 

1. Two wonderful State Conferences with great collegiality, speakers and performers. Thanks 
particularly to Peter Stewart for managing the registrations so well.  

2. A formal connection with MusicArt Nepal supported by the Council and run by Vice Chair 
Cynthia Howard. What a wonderful initiative. We are so delighted that Cynthia has visited 
Nepal as has member Anne Blythe-Cooper with both working with the MusicArt Society. 
Thank you for your support of this wonderful initiative.  

3.  The TASM-e-NEWS Newsletter is also of high quality thanks to our contributors but mostly 
to Newsletter Editor Andrea Marks for her outstanding organisation. Many thanks to 
contributors and most of all to Andrea for her work. 

4. The composition space has also been a real source of satisfaction. The selection of Rhys 
Gray as our Young Composer for 2015 and his participation in the wonderful workshopping 
of material with the Australian String Quartet was one such achievement. Also the 
commissioning of Karlin Love to compose a piece for the Australian Band Championships in 
2017. This piece entitled ‘Waling in the Labyrinth’ performed by the UTCMP Wind 
Orchestra can be heard here: https://soundcloud.com/karlinlove/walking-in-the-labyrinth-
utcmp  

5. The improvements to our website and Facebook presence (thanks Catherine) have been 
outstanding, and a great tool for advertising and communication. 

6. Thanks also go to our Membership manager – Suzie Terry – for an amazing job in a very 
important role. We have around 65 members currently.  

  

Finally I would like to sincerely thank each member of the Chapter Council for their support over the last 

two years. It would be impossible to name everyone against their achievements but needless to say you 

have an amazing group of people helping support music education in our state. Sometimes it has felt like 

herding cats but mostly it has been a joy to work with each and every one of you.  

 

I wish the new Chair and Council every success and I can only hope you are as well supported as I have 

been. I really look forward to attending next year’s conference as nothing more than member! 

 

 Thank you. Bill. 

 

https://soundcloud.com/karlinlove/walking-in-the-labyrinth-utcmp
https://soundcloud.com/karlinlove/walking-in-the-labyrinth-utcmp
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Upper Primary (Gr 5 & 6) – Stories from the Huon 

Presented by Cynthia Howard at TASME Conference 30-04-16 

 

In this workshop I wish to explore some aspects of cultural identity and its role in shaping self-esteem’. A 

set of lessons have been developed to assist in the development of personal identity and self-esteem along 

with acknowledging and understanding the rights and identity of others. By students considering their own  

identity it is hoped they will also gain an awareness of the importance of personal identity for all people.  

 

Culture and identity 

To have a clear and confident understanding of one’s cultural identity has a direct correlation to 

psychological well-being, as it clarifies one’s understanding of personal identity. Culture is a critical element 

in the construction of an individual’s identity as it provides an insight into how to be a person in the world, 

how to live a good life, and how to interact with others (Oyserman et al., as cited in Usborne & Sablonniere, 

2014). In today’s increasingly multicultural and globalised world, the boundaries between cultures has 

become more intertwined with individuals often negotiating multiple, competing and unclear values, 

norms, and behaviours (Ashmore, as cited in Usborne & Sablonnierre, 2014). Usborne and Taylor (as cited 

in Usborne and Sablonnierre, 2014) define cultural identity clarity as an important element in 

understanding oneself where beliefs gained from one’s culture are clearly understood by the individual.  

 

Cultural Identity Clarity 

Indigenous peoples may identify strongly with their particular group, but because of colonization and 

attempts at assimilation may or may not have a clear understanding of their traditionally cultural norms. 

These cultural norms may be absent from an individual’s social environment where there is no normative 

template and no point of reference to understand or identify. A clear sense of identity is known to increase 

personal self-esteem and well-being, informing many aspects of a person’s life (Usborne & Sablonnierre, 

2014).  

 

Many indigenous people around the world have developed an unclear cultural identity. The norms, values 

and behaviours associated of new colonized cultures have been confused. (Frideres, as cited in Usborne & 

Sablonnierre, 2014). European’s swiftly and forcefully imposed their culture on indigenous peoples’ 

throughout the world without a clear explanation of the underlying norms and values of this strange new 

culture. This has led to cultural identity confusion (Chandler et al., as cited in Usborne & Sablonnierre, 

2014).  

 

Across the globe groups are constructing multiple cultural identities as different cultures meet. There are 

clear challenges as these groups struggle to gain a clear understanding of what it means to be a member of 

a particular cultural in a rapidly multicultural world (Usborne & Sablonnierre, 2014).    

ACARA (The Australian Curriculum, Assessment and Reporting Authority) 

 

ACARA identifies seven general capabilities which include critical and creative thinking, personal and social 

capability, ethical understanding and intercultural understanding. These capabilities encourage students to 

recognise and regulate their emotions, develop empathy for others and gain an understanding of 

relationships. Students are encouraged to make responsible decisions whilst developing team work and 

conflict resolution skills. ACARA aims for students to gain an awareness of the influence of their values and 
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behaviour on others and engage with a range of cultures, recognising similarities and differences, whilst 

gaining mutual respect for multiple understandings. 

 

From the cross curriculum priorities (ACARA), Aboriginal and Torres Strait Islander histories and culture 

provides an opportunity for students to gain an understanding and appreciation of histories and cultures, 

traditions and holistic world views. Aboriginal and Torres Strait Islander people celebrate a unique belief 

system that connects them both physically and spiritually to their country and place. Through language 

students gain an understanding of Aboriginal and Torres Strait Islander Peoples’ ways of life through 

historical, social and political perspectives. By embedding Aboriginal and Torres Strait studies through the 

curriculum students gain an insight into Aboriginal and Torres Strait Peoples’ ways of being, knowing and 

doing. 

 

Through the Arts students communicate traditional and current ideas to make sense of their world. The 

Arts challenges and provokes responses that enriches the knowledge of self, communities, cultures and 

histories. Learning and practising arts traditions develops social competencies and assists in the 

development of personal identity (ACARA).  

 

Grade 5/6 – Cultural Identity 

Unit Overview 

This unit of work comprises of 8 -10 x 40 minute lessons aimed at upper primary years. As a class, students 

explore four short aboriginal stories and make a list of some of the points of interest. Students brain storm 

words or sentences from the stories and create a new story. Students select a number of 

movements/actions that represent their words or short stories (minimum 3 movements). Students will 

work individually and in small groups performing their work to their peers. 

  

Many of the strategies used in the unit of work are based from Orff Schulwerk practises, from both levels 

and summer courses from Australia and Overseas.   

 

Background  

The Education Department of Tasmania reports a high percentage of Tasmanian Aboriginal students in the 

two schools I teach in Southern Tasmania. It is hoped that this unit will encourage students to ask questions 

about their own personal cultural identity and gain an understanding and acceptance of varying cultures in 

a growing multicultural society.   

 

Overarching Goal 

Students gain knowledge of local culture and from exploring a range of resources create a new work 

demonstrating their understanding.   

 

Materials: - If you can’t access these books, look around for ideas. The main goal is that students have a 

range of ideas to develop a movement piece from.  

 Four Australian Aboriginal Stories – From the book, ‘We who are not here’.  

 Music Sound Scape – non-tuned percussion instruments (extension activity). 
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Resources Chosen for this Project 

 We who are not here – Aboriginal people of the Huon and Channel Today – Robyn Friend 

 Tasmanian Aborigines – A history since 1803 – Lyndall Ryan 

 Coastal Places https://www.youtube.com/watch?v=ADGeJmPWEgc  

 milaythina nika – Dewayne Everett Smith https://www.youtube.com/watch?v=rA80saG1c3Q  

 

Lesson 1 – 2 

These early lessons concentrate on the four stories being presented. Discussion is encouraged as a 

reference for future lessons when brain storming.  

We who are not here 

p. 21-23 - Granny’s house/ I’m not dead yet yer bastards! 

p. 49 – It’s the Black in us! 

p. 53/54 – Fires and caring for the bush 

p. 90 – Life tough at school, but things are good at home 

p. 100 – poor, picked on, fires 

p. 115-117 – Must have been a great time, I wonder 

 Come up with three ideas from the resources presented. Ask students to make actions/ shapes of 

each different idea. 

 Once students have developed a shape or movement for each idea, students move through their 

movements freezing and then transitioning to the next movement.  

 Watch as a whole class, then split into half class watching while the other half perform and vice 

versa. 

 Students now work in pairs; they perform their work to the other. Each person has to choose a 

move they will copy from the other, another movement they have to do the opposite to the other 

and another movement they have to respond to.  

 There will be much discussion – again once students have decided on their movements they need 

to freeze and transition to the next movement.  

 If time permits have pairs perform to the class.  

 

Lesson 3 - 4 – Warm Up –  Go through the below scenarios 

 Small House – Gotcha – 4 rooms – Crusty Bread – Big Wood Fire – Heavy cooking Pot – Tin Bath 

 Boiling Water – Carry water from the creek – Black Granny/White Granny 

 Individually act three of points – Transition between each point/movement. In pairs share your 

movement sequence with someone else. 

 3 Movements  - Cold Day – Walk down the creek with a steel bucket – collect the water from the 

creek – drag the water up the hill in the cold weather 

 3 Movements – Hot Day, worried about fires – Your alone, open the gate, let the animals out – Do 

you run or defend your home? 

 4 Movements  - Whites walk up high – Bush and Soil is thin and doesn’t repair - Blacks walk in the 

Gullies – Bush is lush and regenerates 

 Work in pairs and show actions – Person one decides which movement to copy, which movement 

to respond to and which movement to do the opposite – swap over 

https://www.youtube.com/watch?v=ADGeJmPWEgc
https://www.youtube.com/watch?v=rA80saG1c3Q
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 Such as the previous lessons there should be 6 movements in total, 2 that are in unison, 2 that are 

opposite and 2 that respond. 

 Students decide how to sequence the movements and perform in front of their peers.  

 Each person in the group chooses one of their movements.  

 

Lesson 5 - 6 – Keep reading through the stories as each time something becomes more clear or new ideas 

are developed.  

 Now students move into groups of 4 where each student chooses one of their original movements.  

 As a group in unison decide which movement is 1st, 2nd, 3rd and 4th - Perform 

 Now in a canon in 4 – this could be a two-part canon where one pair starts the sequence of 

movements first with the other pair starting once the first pair moves to the second movement.  

 For those advanced students they may perform a four-part canon.  

 Accompany with milaythina nika – Dewayne Everett Smith 

https://www.youtube.com/watch?v=rA80saG1c3Q  

 

Lesson 7 – 8 

 Working from the sequence from the previous lesson – students match up with another group who 

will accompany them with instruments. 

 

 

Please note that the full version of this article, including all references, will be available shortly from the 

‘Teacher Resources’ tab at http://www.asme.edu.au/tas/ 

 

 

 
 
 
 
 
 
 

Recording Ensembles 

After the last post I’ve no doubt you have all rushed out and bought a Steinberg UR22 interface, loaded up 

the free software program Cubase AI and have started making some awesome recordings at your school, 

and possibly at home. 

 

You’re now thinking, what’s the best way to record some of our ensembles, Choirs, Woodwind group, 

Xylophone group, Kazoo group etc etc. 

 

You could, of course, just place a mic in front of your group and record away. But this won’t always capture 

your ensemble sound in the best way. The preferred recording option is to record them in stereo. Stereo, of 

‘TECH SPOT’ 

Peter Stewart 

https://www.youtube.com/watch?v=rA80saG1c3Q
http://www.asme.edu.au/tas/
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course, is how we listen to all music on our music playing device. 1 track plays music to the left speaker, 

headphone or ear and the other track directs its sound to the right speaker, headphone or ear.  

 

Stereo is how we hear every day if both our ears are working ok. Stereo gives us the 

perception of depth, width and space of sounds, and is how we are used to hearing 

ensembles when we hear them playing live. So it makes sense to record them in the 

same way. This type of recording will capture the natural feel of an ensemble as they 

perform, capturing their performance nuances as well (balance, dynamics etc). 

 

To record in stereo you will need 2 microphones. It is best to use the same type as you want a capture a 

similar quality of sound with each microphone. We generally use condenser microphones 

as they are more sensitive when picking up sound and tend to have a greater clarity in 

sound reproduction. You may use either pencil condensers, such as the Rode M3 

from last article, or large diaphragm “studio” condensers. 

 

Basically, 1 of these microphones will pick up left sounds and the other will pick up 

right sounds, thus creating the stereo sound. 

You will need to create 2 tracks in your recording software, 1 track for each microphone. You will also need 

to PAN 1 track hard left, to direct its sound to the left speaker, and the other track hard right, directing 

sound to the right speaker. Obviously it would be good to pan the left mic left etc. 

 

 

Copy of Cubase AI with 2 tracks. 

Notice here track 1 is panned all the way to the 

right. 

 

 

 

Then it is a matter of plugging the 2 

microphones to your audio interface, setting the 

input gain so you input signal is not clipping (too 

high on the display level) and then position your 

microphones for recording. 

 

Where to put your microphones? There are 3 basic and good ways to play your microphones. 

 

The following is taken from a University hand out used for teaching the audio course in years 11 and 12, 

and is an excellent explanation of these 3 setups: 

1. COINCIDENT or XY PAIR 
Method:  Two high quality cardioid microphones (matched pair) mounted 90º to each other with the diaphragms 
as close to each other as possible.  This angle may change slightly due to the size/width of the ensemble. 
Advantages of this method:  When the two microphone signals are played back in stereo or mono there is little chance of 

any phase problems.   
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2.  ORTF or NEAR COINCIDENT PAIR 
Method: Two high quality cardioid microphones(matched pair) mounted 110º to each other with the diaphragms spaced 

apart 17cm as per the diagram below.  This method is designed to approximate the human head and match the 

response of your two ears. 

Advantages of this method:  Creation of an additional sense of space and direction due to level and time differences.  

Easy to set up.  Good set-up for stereo playback. 

Disadvantage of this method:  When the two microphone signals are combined and played back in mono, there is a 

small chance that phase problems could colour the sound. 

 

 

 

 

 

 

 

 

 

 

3.  SPACED PAIR (AB PAIR) 

Method:  Two high quality cardioid or omni–directional microphones (matched pair/similar characteristics) spaced apart 

and aimed towards the sound source (distance apart will depend on ensemble size). 

Advantages of this method:  Creation of an additional sense of space and direction due to level and time differences.  

Easy to set up.  Good set-up for stereo playback. 

Disadvantages of this method:  Chance for a “hole in the middle” caused by too great a spacing.  Potential for phase 

problems when signals are combined to mono. 

 

 

How do you choose the best setup?   Normally we just use these: 

And then move the mics around until we like the sound. 

Happy recording. 
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MEMBER PROFILE 
Dave McNamara 

I love the term ‘musicking’ coined by Christopher Small. This idea, that music is a process rather than an object, is 

my guiding principle when teaching music at Mount Carmel College, and indeed has been the way in which I have 

approached music throughout my life. My primary aim is to get students musicking and for it to be an essential 

part of their lives, as it is mine. It may be an occasional jam session with friends, an organised community activity, 

a professional endeavour, or perhaps simply being prepared to sing to their own children when that day comes 

without worrying about being ‘able to sing’ or not. 

 

I was lucky enough to be born into a family of enthusiastic, if not professional, music makers. Singing and playing 

were a part of all family gatherings and there was never a word uttered that gave anyone the impression that 

someone ‘couldn't sing’ or ‘couldn't keep time’… even if the occasional leading note was sharp or the last beat of 

a phrase was clipped every now and then. 

 

I was encouraged by a succession of wonderful instrumental music teachers and mentors to continue musicking 

in a range of styles and formats. I took formal lessons in piano from an early age and continued until the 

conclusion of my Bachelor of Music degree at the University of Melbourne. Along the way I had experiences on 

accordion, trumpet, guitar, drums and singing. I've made music as a soloist, accompanist, band member, choir 

member, song writer, arranger, conductor, and of course, teacher. This range of experiences has taken me to 

festivals and performance opportunities around Tasmania, mainland Australia, and overseas.  

 

Returning to teach at Mount Carmel College for the past five years, after also spending two years there in a 

previous life between stints elsewhere, I'm appreciating the chance to refine my teaching practice and pedagogy 

in a consistent and supportive environment. I teach Years 7-10 Music as well as direct a Middle Years choir, a 

Senior choir, the College Orchestra and the String Quartet. Arranging and directing the massed choirs for the end-

of-year Celebration Evening is an annual pleasure and we put on a College Musical biennially. Whilst the 

ensembles and productions provide me with much enjoyment and, along with the students, a great sense of 

achievement at performance times, it's in the classroom that I am able to explore the idea of students ‘musicking’ 

most readily. 

 

By creating a course that is centred around getting students making their own music , I have found that student 

engagement has risen, creativity is expressed more readily, self direction in extending learning is very visible and 

more students are musicking as a part of their everyday lives. Liberating students from only accessing music that 

they can read, along with harnessing the new opportunities that music technology offers has allowed them to 

arrange, compose, improvise and perform music that they would not have otherwise considered possible. There 

are challenges such as showing students who have been told that they are ‘not musical’ that they are capable 

music makers, constantly seeking out the next learning opportunity for individual students on very different 

music journeys, and assessing a wide variety of music making in the same classroom on an equal plane. However, 

these are challenges to which I hope to continue to find strategies to overcome as my career develops. Having 

access to some outstanding resources, Musical Futures in particular, as well as having a colleague music teacher 

at Mount Carmel College to bounce ideas off, in Dorothy Lincoln, are two key elements of the most recent 

chapter of my career.  
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Please send items & articles to  
TASM-e-News 2016 Editor Andrea Marks 

Please send all copy to: amarks@cst.tas.edu.au  

 

Don’t forget - TASME presents 

professional learning with Music 

education technology expert… 
 
 

KATIE    WARDROBE 

Friday October 21, 9am – 4 pm  

Mowbray Heights Primary School 
ASME members $100, Non-members $120. 

For more about Katie visit: http://midnightmusic.com.au/ 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 
 
 

 

 

MUSIC TEACHERS RELIEF LIST  
Name Primary/Secondary/other Region Contact details 

Catherine Johnston Flute, violin, band/orchestra Hobart 0415 122 367 

Kate Gray K - 12 Southern 0407 246 638 

Louise Volkmann K-8, band, choir (Wed/Thur only) Southern 0419 006 569 

MEMBER PROFILE cont... 
 

I've also been fortunate enough to attend the past two ASME National Conferences in Canberra and Adelaide and 

have found the research and workshops presented at these forums to be inspirational and a great refresher for 

the next period. Meeting other music teachers from Tasmania and interstate, sharing ideas and experiences has 

been really valuable and I'd encourage everyone to get to one of these at some stage to get a feel for what is 

happening in other music education settings around the country.  
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Ciao from Hannah in Italy! 

Hannah Krishnan  

 

I was on the TASME committee for one year while completing 

my Master of Teaching at UTAS. Now, after graduating and 

getting married, my husband Vasaant and I have moved to 

Florence in Italy, where he has taken a position at a scientific 

institute researching interesting things in outer space! Let me 

tell you a few things about living and working here in Italy.  

 

The process of obtaining a residency permit which allows me to 

be employed has been challenging, and is ongoing. Despite the 

setbacks, I am having an amazing time exploring the beautiful 

city of Florence and surrounding areas, joining language 

exchange groups, taking Italian lessons, listening to some 

interesting 

buskers on the 

streets, and 

finding ways to be 

self-employed 

while I wait.  

 

I have been lucky 

to gain a few regular piano students, whose families are also 

expats living and working here. I was surprised to discover 

that in Italian schools, music is taught with a strong focus on 

solfege. One of the early developers of solfege was an 

eleventh century Italian monk, Guido d’Arezzo, who lived a 

short distance from Florence. Students learn the names of 

notes not as “A, B, C,” but instead as “Do, Re, Mi”. I have 

noticed that all my students have excellent singing and aural 

skills, perhaps largely due to this system. I have been teaching 

my students both ways – introducing them to “A, B, C” 

especially when exploring chords, while also referring to 

solfege as a way of bridging the gap between these two 

systems. My understanding is that music class in primary 

schools includes around two hours of class per week, some students also take private lessons before or 

after school. In high school, music is not compulsory and can be taken as an elective subject. This varies 

between schools and also between the public and private systems.  
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Children under eighteen are generally not allowed 

to work in Italy, so the street buskers here are 

usually professionals who earn their living in this 

way, or university students. Clarinets, violins, cellos, 

piano accordions, opera singers, guitars, brass 

quartets and small bands are all regular 

contributors on the streets. In the evenings, 

particular buskers will often have a large crowd 

gathered around to sit and enjoy an impromptu 

open-air concert. Other more formal concert 

opportunities include the local opera house, various 

orchestras and musical entertainment at local food 

and cultural festivals.  

 

The culture here revolves around family and food. 

Family holidays are very important, with Summer 

school holidays lasting eleven weeks. Everyone 

heads for the coast, to spend their days lazing 

around on the beach. Comprehensive “Summer 

Camps” also run for both primary and high school 

aged children whose parents are still working over 

this time. Workshops involve music and other 

creative pursuits, outdoor activities, games and 

more. 

Term 

One of 

the new school year began in the second week of September.  

 

Food is what brings Italians together, so naturally meal times 

are important social and communal affairs. “Aperitivo” begins 

at about 7pm, when people gather on street corners to have a 

drink and enjoy a buffet-style entree from their local eatery. 

Dinner (“cena”) is usually from 9pm onwards, then it is 

common to stay at the restaurant sipping wine and sharing 

“dolce” (sweets) until around midnight. Dogs are allowed to go 

wherever the humans go here – this includes restaurants, 

public transport and local shops. Occasionally, this creates 

some amusing circumstances, where one dog is chasing 

another around the bank or post office. There is never a dull 

moment! 

 
We have been amazed at the way Italians seem to work so 
hard, and yet find so much time to relax as well! They refuse to 
let the bureaucracy and crazy inefficiency of their system 
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bother them, instead choosing to focus on what is important to them – friends, food and fun! Even if that 
means putting off the paperwork, or sitting patiently in lengthy queues. I am learning a lot from 
observing this relaxed style of living. Overall, we are enjoying our Italian experience and learning a lot in 
the process! Best wishes to the TASME community for term four 2016. Arrividerci! 

 

Katie Wardrobe – Midnight Music 
(Katie has kindly let us reproduce this taster from her website for her upcoming October PL session) 

Fun formative assessment? 
All music teachers need to gauge student learning at some time or another. You may test at the 
beginning of a school year to determine the level of knowledge of a new group of students, or halfway 
through a class to find out whether students are on track with the lesson. At the end of a lesson you 
might run a quiz to find out whether students grasped the main aims of the lesson or you may quiz them 
at the end of an entire unit of work to test overall learning. 
Using technology to create exit tickets and other quizzes has many benefits: 
● Technology can make tests and quizzes much more engaging by using a variety of media 
(images, videos, audio) 
● You can re-use individual questions or entire quizzes across your different classes, or with the 
same class at different times during the year to assess progress 
● You can search for existing quizzes and tests that have been created by other teachers. Use the 
quiz "as is" or make a copy and adjust it for your own purposes 
● You can save time - the technology will do the grading for you and keep track of all the results 
● You can often export the results in a format that can be imported into your school learning 
manageme nt system 

Creating quizzes and tests 
Using the tech tools below you can set up your own customised quizzes and tests. Yes - there IS an 
investment of time required to set them up but as mentioned above, you can reuse and repurpose quiz 
materials so in the long run the investment pays off - I promise! 

4 tech tools for formative assessment (all free!) 
1. Kahoot 
Kahoot is a game-style quiz tool that gives points for correct answers AND for speed (if you choose to 
assign points in your quiz). LOTS of fun and very engaging. Go to Get Kahoot to set up your account 
and create quizzes. 

2. Plickers 
Plickers are “paper clickers” and allow the teacher to capture student answers super-fast. Very little 
technology is required - in fact, only the teacher needs to have a laptop and device (of any flavour). 

3. Socrative 
Socrative is a versatile tool that allows you to run interactive assessments with students. Their Quiz 
format - in which you can set up a quiz ahead of time - includes options for multiple choice questions 
and longer-form answers. Create and save quizzes in your account so you can use them at any time, 
with any class. You can share quizzes with colleagues and other teachers around the world. 

4. Playposit 
There is so much awesome video content available on the internet these days and resources like 
Playposit (formerly Educanon) allow teachers to make video-watching more meaningful for students by 
embedding questions right inside the video itself. 
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ISME 2016 

By Wendy Ross 

 

I was really lucky to be able to go to Glasgow in July to attend the International Society for Music Education 

conference. It was my first time at ISME and there was so much happening and so many things to see and 

hear. 

 

We stayed in a large hotel right on Central Station which was an easy 15 minute walk to the venues – 

Glasgow Royal Concert Hall and the Royal Conservatoire of Scotland. There was lots of space at the Concert 

hall for presentations, trade tables, posters and concerts with a café also on site. The Conservatoire is a 

rabbit warren of many rooms so it was just as well there were guides along the way. David Tennant is a past 

student! Also I found the student cafeteria to have great food at very reasonable prices. 

 

It was very difficult to choose which sessions to go to because there were so many choices. The sessions 

were organised under interests such as Jazz, Instrumental and vocal pedagogy, Special Education, Research, 

Early Childhood and so on. The sessions I attended mostly were on Music Technology and it was so 

interesting to see the ways in which technology is supporting music learning and how research and 

development of technology is constantly evolving. Some of the presenters I saw came from Spain, USA, 

Finland, Brazil, Australia, Hong Kong and the UK. 

 

A major highlight was the keynote speakers. All of them very well known and major contributors in their 

musical field. Dame Evelyn Glennie told us of her very first music lesson and the path she has taken to get 

where she is now and she also involved the audience in playing percussion instruments. Joan Armatrading 

is a versatile composer and performer who has always stuck to her ideals and her story was very 

interesting. Randy Weston is 90 but he is still performing and composing with a special interest in African 

culture and heritage especially in jazz.  

 

The first presentation I attended was on the maker movement and how teachers are incorporating these 

ideas into music applications – students making simple electronic music instruments and then using them. I 

heard a lot about music software and apps and how they are being used in classrooms around the world. It 

was interesting to see pictures and videos of a wide variety of settings. Some of the presentations were by 

post grad students on their research which I find fascinating.  

 

Each lunchtime there were a number of concerts; so many that it was impossible to see them all. Many of 

these involved children from all over the world and there seemed to be a particular emphasis on groups 

with disabilities including a heavy rock group from Finland and a group from London, some with severe 

disabilities, incorporating ipads with more conventional instruments. 

 

The National meeting had 63 attendees from Australia and a few apologies, so there were many people 

from Australia at the conference. Overall there were about 1500 delegates. 

 

In some ways it was a bit overwhelming with so many new ideas and new information to follow up, 

investigate and read about but I would encourage everyone to try to attend at least one ISME conference. 

The next one is in Baku, Azerbaijan in 2018 but hopefully there will be one in Australia not too far away. 
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Supporting and promoting music 
education and music making for all. 

  

   

  

 

  
                            Final dates confirmed for ISME World Conference 2018 
  
 

                                                               15-20 July 2018 

 

Please note this is a change from the provisional dates advised in Glasgow.   

The 33rd ISME World Conference opening ceremony will be on Sunday 15 July. 

 

Please put these dates in your diary and to help you start exploring the opportunities offered when visiting 

Baku in Azerbaijan here is a tourist guide from Lonely Planet. As you can see, Baku is where Europe meets 

Asia, so not surprisingly it’s a very diverse city, which hasn’t lost its history or heritage, whilst forging a 
future based on its wealth from oil and gas.  

 

  

  

   

 

https://www.vision6.com.au/ch/41131/19m35/2229814/1790a15qc2.html


 
 

Visit our website http://www.asme.edu.au/tas/  

 TASMANIAN YOUTH A CAPPELLA FESTIVAL 
HOBART 

SUNDAY 16 OCTOBER 

The festival will bring together young people for friendly contests, 
a workshop, and a brief concert. School groups and youth 
ensembles are warmly invited.   
 
Already three schools have committed.   
 
On the morning, the festival begins with a cappella contests - 
each group singing two pieces. Feedback will be given and 
prizes awarded.   
 
A workshop will follow introducing the barbershop style.  This is 
in the spirit of Joan Wright’s comment at Hobart Eisteddfod, 
“You’ve experienced other styles tonight – why not give them a 
go?” Extremely able presenters will lead the workshop.   
 
In the late afternoon, a brief concert will be held. The workshop 
choir and individual groups will perform for family and friends. 
The festival will finish no later than 4.30pm. 
 
If ensembles are unable to enter the contest, then students from 
the school would be very welcome to participate in the workshop 
session. 
 
 
Please contact convenor@ysihau.com to indicate an 
expression of interest. 
For any questions, please call Trevor Rootes on 0488 967 
904 


