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Welcome message from ASME XXIII Convenor - Wendy Ross
Thank you for your support and I know that you will enjoy and learn much from the many
wonderful presentations that will be available over the three days of the conference and then for
the next six months.
This conference is a first for ASME as circumstances have forced us in to holding a virtual
conference. Despite this, we have a number of chances to actively participate in discussion with
presenters and other delegates and we hope that everyone will take advantage of this opportunity.
A big thanks to all presenters for their efforts in planning, recording and uploading their wonderful
submissions.
The Young Composer program has continued, again in a partly online format but the concert on
Thursday night is LIVE! And will include the commissioned work by Maria Grenfell, four works by
the young composers, announcements and presentations of awards and a program by the Hobart
Wind Symphony. If you are in Tasmania, come in person – it’s free and otherwise join online. This
concert will be recorded and available online for later viewing too.
All Occasions Group has provided great support over the past two years and as a committee we
have been able to meet the challenge of moving to an online platform.
I look forward to ‘seeing’ many of you during the conference and hearing your thoughts.

Welcome message from ASME National President, Robyn Veitch
I am looking forward to this wonderful program created by the Conference Organising
Committee. The Tasmanian chapter have worked extremely hard to provide us with a wellrounded and thoughtful program. Opportunities for entertainment, live presentations, discussions
and thought-provoking presentations are featured throughout the program.
Congratulations and thank you to the Conference Organising Committee on the mammoth task
you have completed with the support of AOG.

National Conference Organising Committee, with support from All Occasions Group
[AOG]
•
•
•
•
•
•
•
•

Wendy Ross (Tas.)
Andrea Marks (Tas.)
Paul Radford (Tas.)
Jenny Rosevear (SA)
Jodie Sinel [AOG]
Katie Smithers [AOG]
Maricel Rigoir (AOG]
Rebecca Gabriel [AOG]
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Section 1 - Keynote presentations:

Reflections on a career in music
Professor Gary McPherson,

Ormond Chair of Music, Melbourne Conservatorium of Music

Abstract:
This is my third keynote address for an ASME National Conference and as I start to think about retiring, I
thought it would be appropriate to provide a summary of some of the research issues that have inspired my
thinking and my research across the almost 40 years in which I have been a music education academic and
researcher. My presentation will summarise my work on how learners from beginning to advanced levels of
development acquire music performance skills. Included with be comments on the context of research in
the 1980s and 1990s and some of the contradictions and issues that shaped my early research agenda. The
bulk of my talk will focus on the two main theoretical perspectives that have most influenced my thinking:
Self-Determination Theory and Self-Regulated Learning. Two key points will emerge from this discussion.
The first, will show how learners thrive when exposed to an autonomy supportive learning environment in
which they are encouraged to take control of their learning and make choices. The second, will explain the
importance for students to develop an image of themselves as in some way ‘musical’ into the future and
how this is essential for long-term participation in music. In the final part of my presentation, I will explain
recent research I am undertaking with colleagues in psychology and neuroscience on the genetic basis of
singing ability.
Biography:
Gary E. McPherson is the Ormond Professor of Music at the Melbourne Conservatorium of Music. He has
served as National President of the Australian Society for Music Education and President of the International
Society for Music Education (of which he is an Honorary Life Member). His research interests are broad and
his approach interdisciplinary. With over 250 publications, including editing or co-authoring 12 books for
Oxford University Press his research examines the acquisition and development of musical competence, and
motivation to engage and participate in music from novice to expert levels. With a particular interest in the
acquisition of visual, aural and creative performance skills, he has attempted to understand more precisely
how music students become sufficiently motivated and self-regulated to achieve at the highest level.

Building a Music Program? Classroom Music Education is the Key.
Dr James Cuskelly OAM
Abstract:
Music education takes many forms and students may participate in music in a range of ways: through
individual instrumental tuition, in ensemble and group situations and in the music education classroom
within the context of formal schooling. As well, many students participate in music in a range of noneducational activities which equally contribute to the overall development of musical understanding and
skills.
I have worked across all facets of formal music education from the Kindergarten to the postgraduate level
and have been principally involved in understanding the role and function of music education in the
classroom context. While there is little agreement about what constitutes effective music education for all,
it seems that classroom music education is often conceived and bound by the structure of an imposed
national or state curriculum and the assessment requirements contained therein. Further, music educators
ASME XXIII National Conference Abstracts Booklet
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are also under pressure to demonstrate particular educational outcomes proposed by theorists outside the
milieu of the strictly musical.
This presentation will briefly interrogate the educational frameworks of Robert Marzano and John Hattie in
light of classroom music education practice. It is important that music educators are able to maintain the
integrity of music learning processes yet equally demonstrate extra-musical outcomes as required by
schooling systems. It is essential that music educators remain open to new ideas which deliver enhanced
outsources for students and that such ideas are effectively integrated into pedagogical practice.
Biography:
Dr James Cuskelly OAM is music teacher at St Joseph’s School (Stanthorpe), Immediate Past President of the
International Kodály Society, Director of the Summer School Music Program, Director of the Cuskelly College
of Music, and Adjunct Professor at the University of Queensland (School of Education).
James has a very broad base in education, having taught in Kindergarten, pre-school, primary and secondary
classrooms as well as in tertiary institutions since 1987. His passion for music, and his ability to enthuse and
bring about effective learning in students across all ages or abilities, is internationally recognised. James is
committed to teacher training in music education, and consequently, is frequently asked to lead teacher inservice programs and workshops in a variety of teacher training programs including Australia, Malaysia,
Scotland, England, Hungary, South Africa and New Zealand. Dr Cuskelly was awarded the Medal of the Order
of Australia (OAM) for service to music education in The Queen’s Birthday 2018 Honours List.

Music education in the age of mechanical reproduction: What happens
post-pandemic?
Dr Julie K. Scott
Southern Methodist University, Dallas, Texas, USA
Abstract:
How do you compare in-person music teaching and learning with the online version—the reproduction—we
have experienced over the last year-and-a-half? Was the value of in-person music learning lost, or did you
find ways to make the experience feel authentic?
In a seminal essay titled “The Work of Art in the Age of Mechanical Reproduction,” Walter Benjamin (1969)
examined the effect of technical reproduction on the “aura” (the quality, uniqueness, and aesthetic value)
of works of art. In Benjamin’s estimation, when a person views a photograph or film of a piece of art, rather
than the actual work of art, the aura is lost, and this lack of aura devalues the work of art.
Over the past 18 months, music educators have been compelled to “reproduce” group music making and
the art of teaching over virtual platforms, such as Zoom. How have we adjusted our teaching and learning
during the pandemic? How have these changes affected the aura of the artistic experience of teaching and
learning? What new online tools will we continue to use, and what simply must return to “normal?” Will
teaching and learning ever be the same again? Following a short discussion of Benjamin’s essay, these
questions will be addressed in this keynote, which will examine the future of music education in the age of
Covid-19.
Reference: Benjamin, W. (1969). The work of art in the age of mechanical reproduction (H. Zohn, Trans.).
Illuminations, Schocken Books. (Original work published 1935)
Biography:
Dr. Julie Scott is Professor of Practice and Co-Chair of Music Education at Southern Methodist University
(SMU) in Dallas, Texas, where she teaches undergraduate and graduate courses in elementary and choral
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music education. She earned a Ph.D. from the Eastman School of Music at the University of Rochester, as
well as a Master of Music in Music Education and a Bachelor of Music in Music Education from SMU.
Prior to teaching at the college level, Dr. Scott taught elementary music and choir in Texas schools for 18
years and held the position as Elementary Music Coordinator in Richardson Independent School District for
two years. In addition, she served as director of the 100-voice Lewisville 5th Grade Honor Choir for seven
years. During the years she worked in public schools, four of her elementary groups—two choirs, an Orff
ensemble, and a recorder ensemble—were invited to perform for the Texas Music Educators
Clinic/Convention.
Dr. Scott has taught summer Orff Schulwerk Teacher Education Courses to adults at seven universities and
one school district over the past 30 years and has presented over 200 conference sessions and workshops at
venues which include: the Texas Music Educators Association, the National Association for Music Education,
the American Orff-Schulwerk Association, the Organization of American Kodály Educators, state Music
Educators Associations, Orff chapters, and school districts throughout the US. In addition, she has presented
at international music conferences and teaching venues in Australia, Germany, Scotland, Greece, China,
Italy, and Thailand. Dr. Scott is a past president of the American Orff-Schulwerk Association and
Founder/Director of SMU Music Educators Workshops.
Dr. Scott’s research interests include singing in Orff Schulwerk, vocal 11odelling, and children’s pitchmatching ability. She authored a book chapter titled “Musical Engagement Through Classroom Instruments,”
which was published in 2018 in Engaging Musical Practices (Suzanne L. Burton and Alison M. Reynolds,
editors). Dr. Scott has published articles in Reverberations, The Orff Echo, General Music Today, and
Southwestern Musician.

Serendipitous music education
Di O'Toole

JACINTH OLIVER MEMORIAL ADDRESS

Biography:
Di O'Toole is a former music educator who taught at primary, secondary and tertiary levels, and contributed
substantially to pre-service and in-service teacher development in Tasmania. She was involved in developing
and documenting music curricula and producing teaching resources for the Department of Education,
Musica Viva in Schools and Bushfire Press. Her own music-making has focussed on choirs, as both chorister
and director. In retirement, she sings in two auditioned choirs, directs a community choir in the Huon
Valley, serves on Musica Viva’s National Members Council, works with Tasmanian Symphony Orchestra staff
and practising teachers to develop teacher resource materials, and goes to many, many concerts.
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Section 2 - Paper and workshop presentations (listed in alphabetical order of presenter):

Transformative ideas and practical tools for helping introvert-style
students access their creative intuition.
Dr Katy Abbott2
1

Melbourne Conservatorium of Music, University of Melbourne, 2Dinner for Breakfast: Illuminate. Challenge. Change.

Abstract:
Accessing our intuition is not a skill widely and deliberately taught in school settings (or otherwise) yet is
critical in developing the whole artist and the whole student. Thankfully, it is often taught, sometimes
inadvertently through wonderful instrumental or ensemble programs by talented music educators.
Using The Creative Process as a metaphor, this paper addresses some of what makes creative people stuck
and provides transformative tools and practical ideas for Arts educators to help students to get on or back
on the path to flow. Addressing, the 'human' aspects of the creative flow, tools for reaching introvert, highly
sensitive people and 'quiet' students in particular will be addressed.
How to identify elephants in the room, finding capacity to open the can of worms as well as peering into the
'negative space' of student creativity are important neglected perspectives to finding creative flow and
building creative and personal resilience.
Biography:
Composer Dr Katy Abbott is forensically curious about what makes us tick. Her compositions are performed
around the world. She has five solo discs of her work on ABC Classics and MOVE records. Awards include
Boston Metro Opera ‘Gold Prize’ for Art Song, Australia Council for the Arts Fellowship (Music), Paul Lowin
Prize (song-cycle) and Albert H. Maggs Prizes.
Abbott is Senior Lecturer in Composition at Melbourne Conservatorium of Music and Director of Dinner For
Breakfast: Illuminate. Challenge. Change. which works with artists to build momentum, impact and deeper
meaning in their career. katyabbott.com/dfb

Preparation for Performance
Mr. Mark Bain1
1

Tasmanian Symphony Orchestra

Abstract:
We all know that students are required to invest a lot of time and effort into their music practice. The path
to expertise is long and arduous, and requires significant guidance from teachers along the way. While many
teachers make it clear WHAT a student should practice each week, not all teachers explicitly explain HOW
students should approach the material in the most effective way, according to latest research. This often
means that outdated, traditional approaches to music practice are maintained, which provide only limited
benefit to overall learning and development.
In this presentation I will be exploring some of the fundamental building blocks of efficient and effective
practice. We will cover research-based strategies and techniques from the fields of cognitive psychology and
expert human performance that can be easily applied in the rehearsal room, teaching studio, and during
practice sessions. Through exploring the use of Deliberate Practice (Anders Ericsson) and Desirable
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Difficulties (Robert Bjork) in a musical context, you will take away simple, yet powerful teaching strategies
that will significantly improve student retention, nourish learning, and strengthen performance.

Working with Nerves and Anxiety for Performance
Mr. Mark Bain1
1

Tasmanian Symphony Orchestra

Abstract:
Performance nerves and anxiety are common experiences for almost every musician at any level. Excess
muscle tension, butterflies, shaking, sweaty palms, lack of focus, and even the 10 trips to the bathroom
before going on stage…we’ve all been there! It can be difficult to watch our students struggle when they are
caught off guard by performance anxiety, especially when it hits right before an important concert, exam, or
audition.
Despite the inevitability of performance anxiety, there are many ways in which teachers can prepare their
students to ride the wave of energy for performance. In this presentation I will be discussing some of the
main issues relating to performance anxiety, and what the research has to say about this potentially
debilitating condition. We will explore some simple strategies that teachers and students can implement as
part of their performance preparation, either for music performance, or other performance situations eg.
exams, tests, public speaking, sports competitions etc. By equipping students with appropriate tools and
strategies, teachers can empower students to perform their best when it matters most, under any
performance circumstance.
Biography:
Mark Bain is currently Tutti Trumpet in the Tasmanian Symphony Orchestra. He is also the founder of
Performance Under Pressure, a business dedicated to helping musicians improve their practice and
performance by using the latest research-based methods. He is the Trumpet Tutor at The Friends’ School in
Hobart, AMEB examiner, and regularly conducts presentations, workshops, and masterclasses at schools and
organisations throughout Australasia. For further information please visit www.PerformanceUP.com.au

South Australian Music Education Strategy 2019 to 2029
Mr Nicholas Birch1, Ms Erin Murphy1
1

Music Education Strategy, South Australian Department for Education

In 2018, the Department for Education launched its 10-year music education strategy 2019 to 2029 (the
strategy) aimed at ensuring all children and young people in South Australia have access to high quality
music education. The strategy includes a deliberate focus on early years and primary education, as this is
where music learning has the most impact on student development. Ensuring children and young people
have access to quality music education that starts early, highlights its value with students and families.
Key areas for action include;
● upskilling non-specialist teachers to improve the delivery of general classroom music education by
providing professional development
● exploring opportunities to elevate music in tertiary and pre-service training for early years and
primary teachers
● providing information to help students identify career and higher music education opportunities
● providing curriculum and pedagogy resources for early years and primary schools, including a
package for all primary schools, and tailored resources.
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The Music Education Strategy team are excited to provide an update on the strategy at the ASME National
Conference, including an overview on all deliverable projects, including a presentation of the South
Australian Quality Music Education Framework (the framework).
The framework was developed and launched in November 2020 to assist schools and preschools to deliver a
world-class learning experience, and supporting everyone involved in music education to make the best
decisions for children and young people in South Australia. The framework focuses on 5 qualities of worldclass music education; value, access, continuum, connections and achievement; and provides practical
guidance and case studies of best practice to everyone involved within the music education system.
The Music Education Strategy team will also provide an update on the impact and implementation of other
deliverable projects that demonstrate and share how:
● powerful engagement networks are being developed and sustained to strengthen and sustain
existing classroom music programs and practices by upskilling generalist teachers, particularly in
early years and primary years.
● in collaboration with tertiary institutions, the place and position of music education in generalist
primary teaching courses is being elevated, lifting the music education capability of future early and
primary years graduate teachers to ensure new generalist teachers feel confident to deliver music
as part of the Australian Curriculum.
● partnerships with music education partners, creative industries and music associations are
strengthened, engaging with external providers to support the delivery of professional development
for early years educators and primary years teachers.
● a music education curriculum and pedagogy package has been developed, promoted and supported
with appropriate training, increasing access to best practice methodology, with ongoing support
and dialogue for teachers, schools and leaders to improve the delivery of music education in
classrooms.
Biography:
Nicholas Birch is Manager of the Music Education Strategy, with a rich history in music performance and
education. Graduating with a degree in Classical Performance from the Elder Conservatorium, Nicholas has
worked in the SA education system for 15 years, most recently as Assistant Principal and Head of the Special
Interest Music Centre at Playford International College.
Erin Murphy is Senior Project Officer with Music Education Strategy and brings a wealth of international
project leadership experience to the team. Erin has a background in strategic communications and
stakeholder management with a range of companies including Maersk Oil and Exxon Mobil.

After the fires, telling the song
Ms Tina Broad1
1

UTAS

Abstract:
Autoethnography is qualitative research that connects the personal and the cultural: through self-reflection
and writing about subjective experience, the autoethnographer aims to extend understanding about a social
phenomenon. In this narrative autoethnographic paper, I reflect on a community music project I initiated in
the immediate aftermath of the so-called Black Summer bushfires of 2019/20 in which many of my friends
and neighbours in my South Coast NSW hometown lost their homes. Just before the fires, my
preoccupations had been expansive: I was researching the international careers of Australia’s new music
producers and songwriters and travelling around Australia visiting secondary schools as part of my work
with national music organisation, APRA AMCOS. I led my local community choir of more than 80 adult
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singers each week and we had just given our annual fundraising concert, presciently donating those funds to
our local rural fire service. In the smoke-filled days around Christmas as the fire-front approached, my locus
of preoccupation contracted. Life moved to the rhythm of the emergency warnings on local radio and the
pinged notifications from Rural Fire Service HQ on our mobile phones. Then New Year’s Eve. 300 homes
gone. 3 tragic deaths. We took in stranded strangers who had lost their family’s holiday home that morning,
telling us they had watched from the lake as it burned.
I was compelled to write a song at that time, a creative process that became a personal catharsis for my
feelings of distress, grief and anger. It also became the centrepiece of a community music project, in which
local musicians, singers, producers and filmmakers came together to record and release the song and music
video in a public expression of love and support for our stricken friends, our traumatised local firefighters,
and each other. In this paper I reflect on this community music project in two ways. Firstly, I reveal how it
enforced my identity as a musician of multiple creativities and deepened the sense of nourishment I
continue to feel in my own music-making. Secondly, I reflect on how the project exemplified the ways in
which community music projects can provide a communal balm after trauma and seed sites of resilience
and recovery.

“OK. This is a whole new thing. Let’s try it:” exploring how Australia’s
international collaborative songwriters have responded to a locked-down
world.
Ms Tina Broad1
1

UTAS

Abstract:
What can music educators learn from the ways in which professional collaborative songwriters and music
producers have adapted their practice in a closed borders world? This paper draws on a larger study by the
author that explored the learning and career experiences of Australia’s new collaborative songwriters – or
so-called ‘backroom’ writers in the vernacular – currently finding success in the volatile context of the global
recorded music industry. The broader study found that, pre COVID, these musicians criss-crossed their
home cities daily for face-to-face co-writing sessions with other musicians, and regularly travelled to multiday songwriting camps outside their home states and in other countries. Their geographic mobility
functioned both as a key pillar in their process of social learning and in the development of the communities
of practice through which they derived important personal and professional support. How did they respond
to lockdown?
This paper is based on conversations conducted with these professional songwriters in the first six months
of the COVID pandemic. It presents a moment-in-time exploration of these musicians’ agility and resilience
in the face of uncertainty and of the practical steps they were taking to maintain and nurture their
communities of practice. It is hoped that, by describing these professional musicians’ collective response to
a constrained working environment, music educators find a sense of solidarity with their compatriots in
Australia’s wider music ecosystem and a source of inspiration for themselves and for their students.
Biography:
Tina Broad has more than 30 years in the music industry as a performer, educator, policy advisor and
advocate. She ran a music advocacy project in Australia from 2004-2012, awarded the International Music
Council’s Global Music Rights Award in 2011 for that work. She currently works with Australia’s music rights
organisation, APRA AMCOS, on an in-school music mentoring program, SongMakers. She is researching the
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careers of Australia’s new global songwriters, as a PhD candidate at the University of Tasmania. She runs a
community choir of more than 80 singers in her NSW South Coast hometown.

“I’ve paid my money, why can’t Charlie play Chopin yet?”: A mixed
method action research investigation of one-to-one music tuition.
Mr Mark Brooker1
1

Young Regional School of music

Abstract:
Our lives are nourished by music when it is valued in the listening, performing and creating in its delivery.
Skills learnt through music education are used in the everyday life of teachers, learners and audiences,
which can prompt the question – what is being taught in the one-to-one studio environment? The content
and quality of education delivered during musical development is examined in this paper to help
understand musical growth regardless of the situational confines that surround music learning or teaching.
Regional studio teachers face many issues that may be exacerbated through their marginalization from
metropolitan areas. These issues, for example, may include less positive attitudes toward education;
disconnection with formal curriculum; and lower achievement levels (Lamb et al., 2015). The demands on
studio music teachers in regional, rural and remote (RRR) areas may also be increased through the necessity
of travelling long distances and teaching a variety of instruments (Brooks, 2020).
The purpose of the study is to investigate ways in which a digital platform can be utilised within studio
music teaching to aid in planning, assessing and reporting of student progress, thereby contributing to
improvement in student learning outcomes in regional studios. Aspects of this investigation will include
consideration of the tool’s applicability across a range of instruments, stages of learning, age of students,
musical genres and modes of music-making, and studio teachers’ skills and experience. The study also aims
to broaden access and increase equity for students in RRR areas of New South Wales, through its focus on
face-to-face and digital individual tuition within the Association of New South Wales Regional
Conservatorium (ANSWRC) network.
The investigation in this area will focus on ANSWRC tutors. Action research methodology, combined with
qualitative data collection through semi-structured interviews, will be used. This will be in conjunction with
quantitative data collection on weekly lesson content using a digital tool designed for music teachers in the
conservatorium network. This tool will provide actionable data to the researcher to help close the gap
between teacher and student, teacher and teacher, and teacher and their employers in RRR areas of NSW.
It is expected that this research will also provide a clearer picture to parents and students about their
progress. Furthermore, it is hoped that the data will provide uniformity around reporting to parents and
funding bodies (Such as the NSW Department of Education), and realise tangible data to relevant music
institutions to ensure appropriate professional development for their teachers. Lastly, it is anticipated that
the issues faced by teachers in RRR areas of NSW will be reduced and therefore allow for greater focus on
lesson content and delivery which would nourish the overall outcomes in music education seen in ANSWRC
music studios.
Biography:
Mark Brooker is a New Zealand born, Australian made Studio music teacher. Mark chose to re-focus his
career after 20 years of performing internationally as an operatic baritone on his return to Australia in 2009.
After completing his Masters in Voice pedagogy at Griffith University, Mark worked in both the NSW and
QLD education systems as a studio music teacher and currently teaches at the Young Regional School of
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Music, who is a member of the ANSWRC network of conservatoriums. Mark is currently undertaking his PhD
in Music education through the Sydney Conservatorium of Music.

NSW regional conservatoriums nourishing music education in regional,
rural and remote NSW
Dr Wendy Brooks1
1

Young Regional School of Music

Abstract:
Recently released by the NSW Department of Education, the Rural and Remote Education Strategy 20212024 highlights the educational disadvantage of students living outside metropolitan areas, while proposing
four key areas for attention: “people, practice, participation and partnerships” (NSW Department of
Education, 2021, p. 7). This presentation proposes that the Association of NSW Regional Conservatoriums is
uniquely placed not only to deliver music education to students marginalised by distance from major
centres, but also to contribute to improvements in the four key areas identified within the departmental
Strategy document.
The study relies on the analysis of data collected across 16 regional conservatoriums to investigate the
characteristics and extent of socio-educational disadvantage in areas within which the conservatoriums
operate, thereby considering some 350 schools and their students. The analysis attends to several issues
facing rural, regional and remote schooling, including difficulties in attracting and retaining qualified and
specialist teachers; limited access to education services and ICT; disconnect with the curriculum; lack of
human and physical resources; and working with students from different cultural, SES and language
backgrounds.
The study is framed by the notion of “place-based thinking”, which promotes the identification and
mobilisation of endogenous potential, and recognises the roles of regional institutions in these processes.
Since place-based thinking emphasises opportunity rather than disadvantage and a collective governance
approach, the concept may also aid in working toward equality, growth and the reduction of locational
polarisation (Tomaney, 2010). Therefore, it is consistent with the aims of the study.
Study findings indicated that programs implemented in regional, rural and remote schools by NSW regional
conservatoriums can nourish the lives of disadvantaged students, as shown through alignment of these
programs with the four key areas of the Rural and Remote Education Strategy 2021-2024. Through the
employment of classroom teachers and instrumental tutors, regional conservatoriums are assisting in
improving student access to skilled, experienced and qualified people who are also aware of and familiar
with local needs. The delivery of professional learning opportunities through programs such as the National
Music Teachers Mentoring Program as offered by regional conservatoriums aids in developing rural and
remote teachers’ practice in delivering a broader curriculum, thereby enabling engaging learning
opportunities for students. Student participation is increased through face-to-face and/or digital delivery of
individual and ensemble music education within students’ own learning communities. Regional
conservatoriums forge effective partnerships with regional, rural and remote schools and their staff, as well
as facilitate partnerships with universities which promote post-school engagement for non-metropolitan
students, for example through the Richard Pulley Outreach and Regional Engagement Program, established
and administered by Sydney Conservatorium of Music.
References:
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NSW Department of Education. (2021). Rural and remote education strategy 2021-2024. rural-and-remoteeducation-strategy-2021-2024 (1).pdf
Tomaney, J. (2010). Place-based approaches to regional development: Global trends and Australian
implications. Sydney: Australian Business Foundation
Biography:
Having taught music in primary and secondary schools in western Sydney for many years, Wendy Brooks
then completed masters and doctoral studies through Sydney Conservatorium of Music and lectured in music
education and creative arts education at Sydney Conservatorium of Music and Western Sydney University
respectively. Since 2017, Wendy has worked within the Association of NSW Regional Conservatoriums, the
peak body for a network of 17 community-run institutions that support music education and performance in
regional communities. Facilitating school and community music programs, Wendy is committed to
broadening access and equity to music education for students in regional areas.

Using microinterventions in music education to nourish our programs and
students
Dr. Timothy Brown
1

Denver Public Schools, Colorado, United States

Abstract:
Microinvalidations, microinsults, and microassaults targeted at music educators, music students, and music
education programs can have negative impact. T
he first section of this presentation will be a discussion of the findings of the presenter from a research
survey with participants from 22 states in the US and 4 states in Australia on microinvalidations,
microinsults, and microassaults targeted at music educators and music education programs, and their
impact on students.
The second section will be an introduction to using four types of microinterventions (making the “invisible”
visible, disarming a microaggression, educating the offender, seeking external intervention) to nourish a
more robust program.
Biography
Dr. Timothy Brown is a composer and National Board Certified Music Teacher in the United States
(approximately equivalent to Highly Accomplished Teachers in Australia). He has been on the staff of the
Denver Public Schools since 1991. He has collaborated in numerous ways developing relevant
educational programming for his public school students with chamber ensembles, and works with the
music assessment and curriculum committee. Dr. Brown is currently a member of the Professional
Development Unit Advisory Council for the district, and teaches classes on Music and Social Emotional
Learning, as well as Music Education for Social Change for music educators. He serves on the Board of
Directors of the Colorado Education Association and the Denver Classroom Teachers Association. His
recent project on microinterventions was begun as part of the Teacher Leadership Institute of the
National Education of the United States. He has presented at ASME in 2017 (Melbourne) on aural skills
acquisition, and 2019 (Perth) on Native American music.
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Australian Studio Piano Teachers: Opinions, Teaching and Teaching
Practice
Ms Joanne Burrows1,2, Professor Judith Brown1,2
1

Riverina Conservatorium of Music, 2Central Queensland University

Abstract:
This paper examines the responses of Australian teachers to a 2019 survey that investigated teacher
preferred piano methods for beginners aged 12-17. The anonymous survey completed by 239 Australian
piano teachers was used to determine in numerical terms, the published materials used most commonly by
Australian piano teachers with adolescent beginners. This data is quantitative. A second function of the
survey, which is the focus of this paper, involved an exploration of the Australian piano teacher’s teaching
practice and their opinions about piano pedagogy. Significant qualitative data accrued from the written
responses of participating teachers. The qualitative data, analysed by different forms of content analysis,
provide rich descriptions and detailed insights into several facets of the Australian studio piano teacher and
the enactment of studio piano teaching.
Eight of the twenty-nine survey questions were open-ended and invited participants to describe aspects of
their own teaching, comment on piano method books and, identify areas of research that would be useful.
Teaching practice in relation to the sequence of learning core musical concepts and skills was explored
across questions ten to fifteen. The teacher’s rationale for the choice of method books, choice of learning
sequence, pace of learning and the strengths of published resources were mentioned in the responses.
Weaknesses and omissions in published materials, investigated in questions sixteen to eighteen, along with
the challenges of teaching teenagers was clearly communicated in the responses.
Three forms of content analysis, as described by Hsieh and Shannon (2005) was applied to the raw data
generated by the participants’ written responses. An initial summative content analysis, involved the
identification, counting and comparison of repeated words and words of similar meaning. Conventional
content analysis, from which coding categories are derived from the text followed. A directed content
analysis framed by the learning theory of constructivism was used for the third examination of the data. The
results of each analysis were then compared via a discussion of overlapping themes, similar responses and
unique or contrasting comments. This paper describes in detail the qualitative data produced from a tricontent analysis of teacher responses to the open-ended survey questions. The data reveals several
reiterated themes including: the importance that technique, music reading, aural skills, improvisation,
chords and composition are taught in equal measure; the primacy of relevant, accessible repertoire; the
necessity for individualised teaching in terms of sequence and pace of learning and an almost universal
objective of teachers to accommodate student learning needs in order to enable the individual to reach
their potential.
Biography:
Joanne Burrows completed a Bachelor of Arts in Music and Theatre at Queensland University and Graduate
Diploma of Teaching (Kelvin Grove CAE). Her studies included composition, piano, voice and recorder. She
has taught in the classroom and studio for over twenty years and since 2012 had several music books
published by Wirripang Music. In 2020, Joanne completed a Master of Education through Central
Queensland University and in 2021 commenced a creative practice PhD that explores composing music for
teenage beginners.
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Designing music pedagogy and learning for inclusion using ski-hill graphs
Andrea Calilhanna1
1

Western Sydney University, Marcs Institute for Brain, Behaviour and Development

Abstract
The author presents a viable solution for the scholarly study of music from a diversity of cultures through
analytical practices which enable the listener to engage with what is experienced as music and to represent
this experience accurately. The paper demonstrates the three-step flexible process the author teaches
through adopting Richard Cohn’s (Yale) (2001, 2016, 2018, 2020) music theory for the pedagogy and
notation of meter, pitch, and rhythm through visualisations and sonifications of mathematical music theory
(MMT). Applicable to many teaching approaches, this is achieved by mapping meter, pitch and rhythm to
ski-hill, circular and linear graphs with beat-class. The paper sources new technology to represent
computerised versions of the ski-hill, circular and linear graphs (Milne, 2016 & 2018; Fan and Calilhanna,
2021). The paper demonstrates how recent research in cognitive science, neuroscience, acoustics, music
theory, music pedagogy, and mathematics influences Cohn’s music theory and has prompted traditional
music theory evolution through mathematical music theory. For instance, evidence from pedagogy and
learning indicates that ski-hill graphs represent more accurate accounts of meter than time signatures have
the capacity to represent. However, traditionally, the meter is taught through notational understandings or
the meter is left out of scholarly music discussions. This unsustainable practise has led to an over-simplified
study of most of the world’s music in universities, schools, and music studio; however, we can achieve
equity if we teach from fundamental foundations to advanced studies through Cohn's psychoacoustic and
spectral theory of meter and tonality as embodied acoustics to account for subjective listening experience.
When listeners process music through a psychoacoustic approach to modular arithmetic as beat-class, they
become authentically engaged as listeners because they learn to articulate the mathematics they
experience as music. When listeners account for cycles in the experience of music through mapping meter
cycles first to ski-hill graphs as score annotations and as an aid to memory, such as a circle of fifths, they
enable further study of meter, rhythm, and pitch as sets and subsets to achieve meaningful representations
of the listening experience and justifiable relationships of these elements of music. Each cycle can be
measured proportionally in beat-class sets as ratios, fractions, polygons, sounds, animations, and traditional
staff notation to decode both the experience of sound as music and mathematics and sound represented as
notation. The author explains how cycles of meter, rhythms, and pitch with zero-based counting (beat-class)
reflect a robust and integrated theory enabling the listener to observe structures of meter and tonality that
may not be evident when only traditional staff notation is applied to the analysis. The three-step flexible
process for the pedagogy and notation of meter and tonality demonstrated in this paper invites unity
towards the scholarly and inclusive study of all music, including underrepresented music from a diversity of
cultures such as the traditional music of the Igbo Tribe, Nigeria, by propagating accurate analytical practices,
to represent what we experience as music.
Biography:
Andrea Calilhanna is currently a PhD Candidate and Contract Academic at Western Sydney University’s
MARCS Institute for Brain, Behaviour and Development. In 2018 Andrea was awarded a Master of Music
(Musicology) by research at the Sydney Conservatorium of Music, and she was a Visiting Fellow at the
MARCS Institute (2018). As part of her role, she presented the paper ‘Teaching Music with Mathematics: A
Pilot Study (Milne and Calilhanna, Springer, 2019) at the Society for Mathematics and Computation in Music
Conference in Madrid. She has also been part of the sessional casual academic staff at the Sydney
Conservatorium of Music.
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‘Tuning In’ four and five-year-old children to music and language through
a preschool music program: A mixed methods study
Ms Allison Cameron1, A/Prof Rose Dixon1, Dr Jane Warren1, AProf Irina Verenikina1
1

University of Wollongong

Abstract:
Music educators understand the value of learning and participating in music, both as an essential element
of educational curricula and as a joyful human experience. Research from a number of fields has provided
evidence to suggest that participating in high quality music education from early childhood not only helps
develop musical skills but also induces benefits in other domains. This includes significant findings that
music training leads to transfer effects upon language skills, particularly with regard to aspects of
phonological processing. Indeed, a number of researchers have suggested that music might be a useful and
engaging form of intervention for preschool-aged children with language delays or disorders, yet little
research has been conducted to test this. There is particularly a need for mixed methods studies to provide
rich qualitative data that captures children’s experiences of participating in music, the development of
musical and language skills, as well as quantitative data to measure possible changes in children’s language
skills.
This presentation reports on PhD research conducted at the University of Wollongong. A mixed methods
approach, consisting of a quasi-experiment and multiple case study, was used to learn about the effects of a
preschool music program called ‘Tuning In’ upon the language development of four and five-year-old
children. ‘Tuning In’ is the music education program of the Shoalhaven Youth Orchestra, which is based in
southern coastal NSW. Forty-seven four and five-year-old children attending four early childhood services
participated in a five-month intervention. Children attending two centres received a weekly 30-minute
‘Tuning In’ music session taught by a specialist teacher, while children attending the other two centres
received the regular music programs offered at those centres. The quantitative results showed that the
‘Tuning In’ group made greater improvements in particular aspects of phonological awareness and
phonological memory than the Regular Preschool Music group.
The qualitative case study results provided important evidence that participating in music was highly
motivating for children and that music became an important highlight of the week. In particular, children
with language difficulties showed increased confidence to practice their speech and facilitated broader
engagement in learning in the early childhood environment. An important factor that contributed to these
results was not simply that music was engaging but that there were social ‘rituals’ involved in music that
fostered warm and respectful relationships between the music teacher and children. In this sense, music
was as much ‘caught’ as taught. As well as discussing the results of this study in more detail, the
implications for the training of educators, particularly in light of the effects upon the university sector
resulting from the COVID19 pandemic, will also be examined. This will be addressed against the context of
the lack of an Australian early childhood music policy and scant references to music in the Early Years
Learning Framework, which is intended to guide educators' practices.
Biography:
Allison Cameron is a PhD candidate and music teacher with a particular interest in early childhood music
education and language development. She has worked as a private and classroom music teacher, as well as
in the community sector. Her experiences observing the responses of preschool-aged children with language
delays to music at supported playgroups led her to research this area. She has also taught the music
components of creative arts subjects in the undergraduate early childhood education degree at UOW and in
several extra-curricular children's music education programs.
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Making musicians: Exploring connections between music education and
portfolio career development
Dr Christine Carroll1, Dr Lotte Latukefu1
1

Excelsia College

Absract:
Over the past decade or more, research has emerged outlining the multifarious ways in which musicians
access and maintain work in the music industries. The typical portfolio career in Australia is self-authored
and managed, requiring musicians to manage a bundle of tasks, including performing, composing, direction,
production and teaching. However, as yet, the relationship between music education and the construction
of multiple skill sets, knowledges and professional identities remains under explored. Utilising comparative
case study methodology of a number of portfolio musicians at different stages of career development,
critical examination was undertaken of the ways their professional identity, knowledge and skills were both
formed and utilised over time. With theoretical framing from the sociology of music education, the findings
provide key insights for higher music education providers such as ourselves, interested in preparing 21st
century musicians for the realities of practice in an increasingly diverse and pluralistic music sector.
Biography:
Christine Carroll graduated in 2017 with a PhD in Music Education from the Sydney Conservatorium of
Music/The University of Sydney, Australia. A classical flautist and contemporary vocalist, Christine’s research
and publications fuse discourses in pedagogy and curriculum design, informal learning, and
ethnomusicology, utilising Legitimation Code Theory (LCT) from the sociology of education. Christine’s
research interests include effective curriculum design and pedagogy for popular musicians, pre-service
teacher training, and the education and career development of portfolio musicians.

Capturing music teachers’ experiences 1974-1999: Nourishing musical
education
Ms Jennifer Carter1
1

Sydney Conservatorium of Music

Abstract:
This paper focuses on a group of Experienced Music Teachers (EMTs), who undertook their tertiary
education and taught through a significant period of school education history in NSW from the 1970s to the
2000s. Developments such as technology in music, multiple syllabus changes and philosophical shifts in
pedagogy impacted secondary classroom music. Over the specific period of focus for this paper (1974-1999)
there were multiple music syllabi produced for both junior (years 7 – 10, now called Stages 4 and 5) and
senior, (years 11 – 12, now called Stage 6). Before insights, knowledge, and pedagogical experience of the
EMTs are lost it is of historical interest to record their first-hand experience of the changes witnessed in
music classrooms over the course of their teaching career.
The aim of the research was to capture the experiences of the EMTs regarding their tertiary education, as
well as their music classroom teaching and learning experiences. By exploring pedagogies used,
implementation of changes in teaching and learning with each new syllabus, and the support they were
given to implement those changes, the research provides a snapshot of the music classroom during this
time. The period of focus ends immediately prior to the release of the current suite of syllabi in use in NSW.
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Five EMTs were the focus of interviews using purposive sampling, drawn from professional connections with
the researcher formed over the past forty years through HSC marking, teacher and music professional
associations (such as ASME), and music teacher positions. The participants were interviewed for 45-60
minutes via Zoom during 2020. Each participant received a participant information sheet and signed a
participation consent form. Approval for the study was granted by the University of Sydney Human
Research Ethics office.
Significant themes emerged placing the spotlight on feelings of isolation through a lack of professional
colleagues or support; frustrations with multiple changes in syllabus and assessment practices; challenges in
developing and strengthening practice with the emergence of new and innovative pedagogies ( for example:
changes to composition and musicology) as new syllabi were introduced; and the challenges of technology
in the music classroom. The EMTs reported in this paper met these challenges and thrived, still following
their love of music after forty years and some now in varied careers.
Changes in music syllabus documents have a long-lasting impact and effect on both the classroom practice
of music teachers and the students involved. The EMTs’ perspective on music curriculum history is useful for
tertiary education institutions and curriculum authorities to inform future decision making. This paper
provides an historical perspective of such changes.
Biography:
Jennifer Carter is a PhD candidate with Sydney Conservatorium of Music, University of Sydney. She is an
experienced music and English teacher in New South Wales Secondary schools and currently a sessional
music teacher at a University. Jennifer has worked as a Registration Officer with the New South Wales Board
of Studies, and more recently as a Senior Registration Officer for the NSW Education Standards Authority,
analysing programs and assessment practice across the curriculum, a position that fuelled her interest in
exploring the history of the music syllabus and teacher implementation of changes to syllabuses in NSW
secondary schools.

Music in the home: Examination of early childhood music education
literature with regards to families with preschool aged children
Mrs Pippa Chapman1
1

Edith Cowan University

Abstract:
The importance of music in the homes of young children has been well established in terms of offering
emotional comfort and neurological and language development. However, a decline in the amount of
traditional songs that young children know suggests that families are not singing to their children as much
as they may have done in the past. The increasing popularity of music programs for preschool aged children
(zero to four years) may suggest that families are outsourcing the musical experiences of their young
children to external providers. This may be influencing how music is employed in home learning, like shared
book reading. In addition, the ease of access to music recordings coupled with the growth of a ‘children’s
music industry’ marks a major shift in how music is accessed as well as the styles of music offered. This may
be impacting negatively on traditional modes and frequencies of music experiences in the home. This paper
will present the relevant literature review with regards to aforementioned areas.
Biography:
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Pippa has worked in the junior, middle, and senior schools at St Mark’s Anglican Community School and Hale
School. She is the owner of the Freesia Music Studio, a music enrichment program for preschool children and
their families, but this is currently on hold while Pippa completes her Masters thesis through Edith Cowan
University. Pippa is also currently a sessional lecturer at Edith Cowan University for the units ‘Music in Early
Childhood’ and ‘Arts in Primary Education’ as has been lecturing there for the past two years.

Insights, messages and barriers for enterprising senior musicians retaining
an active working role: A Literature Review.
Dr Kathleen Connell1
1

Kathleen Connell Singing Studio

Abstract:
This paper intends to provide creative practitioners, music educators and employers of contractual
musicians with insight into the field of entrepreneurship. Literature concerning senior musicians,
acknowledged here as those aged 44 +*, is at its inception regarding the particular needs and challenges
this cohort experience as they seek to retain an active working role. For many professional music
practitioners, who are moving out of organised work settings, some find multiple issues can result in a
difficult transition leading to an agglomeration of roles. Successful transitions on the other hand, can lead to
a sustained career which synergises skill in music while adapting the workers place in the market using
acquired business skills, new technologies and networks that seek out those who support marketing or
commercialisation of their skill set.
Research carried out by the author (Connell 2018, 2020) found professional singers from Australia
experience a typology of five career stages. 1. Pre-Career; 2. Breaking In; 3, Peak; 4, Denouement; 5 Moving
on. The studied cohort experienced both push and pull factors as they moved away from a full-time career
and sought to re-establish their livelihoods. The research found that consideration of the lifecycle of a
career in music and performance must encompass more than perfecting the technical skills and include a
capacity for career planning at all stages. Research which addresses issues of sustaining livelihoods for
musicians from Australia, is beginning to lay a foundation for these concepts (Maxwell, Szabo and Seton
2018; Bridgstock 2005, 2011, 2015; Bennett 2007, 2012; and Tolmie 2020) and primarily addresses
fundamental requisites for emerging specialists.
Studies scanned for the basis of this paper indicate that the majority of Australian small and micro
businesses are initiated by senior Australians whose experience in their field, their core knowledge and skill
give them an advantage, yet barriers exist that can demotivate older workers (Maritz, Perenyi and Zolan
2016). This paper will review research and discuss themes in literature from both small business research, in
particular that of senior Australians and that which discusses enhancing livelihoods for creative practitioners
and musicians, offering a more connected representation of these issues. In particular the review will set
out to address the following questions.
1. What insights and key messages from the entrepreneurship literature could be relevant for
musicians initiating enterprises?
2. What are the barriers for engagement in entrepreneurial practices for senior Australians and how
can these be addressed?
*This age bracket is acknowledged by researchers Maxwell, Seton & Szabo (2018), Throsby & Zednick
(2010), and Cunningham et al (2010) as an average age when careers for artistic practitioners begin to
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substantially change and transitions begin to occur. The term senior Australians is generally applied to age
50+.
Biography:
Kathleen is a Music Pedagogy Professional with extensive experience in Teaching, Performance and
Research. She has over 20 years teaching experience in private studio practice, tertiary institutions,
secondary schools and community sectors. Her professional performances cover a twenty-five-year period in
Australia encompassing all major Australian arts organizations. Kathleen was awarded a PhD from Griffith
University for her research on careers in creative practices, entrepreneurialism in the arts and career
transitions for singers. She regularly presents at international conferences, and is a published author in
Geographies of Creativity (Elgar Publications) and in the Journal of Music Education.

Effective strategies for enduring instrumental music teaching in secondary
schools
Dr Leon De Bruin1
1

Melbourne Conservatorium of Music, University of Melbourne

Abstract:
Instrumental tuition has predominantly been conceptualised in terms of a master–apprentice model that
facilitates the transmission of skills, knowledge and cultural comprehension through teaching and learning.
Research suggests the one-to-one studio teaching model needs to evolve and adapt to meet 21st century
demands. Within secondary schools, the learning and teaching of instrumental/vocal music is a complex
activity where developing music students hone specific motor-skills, audiative ability, meta-cognitive,
expressive capacities as well as maturing relational capacities. This study of high school teachers and
tertiary instrumental tutors across Australia identifies efficient, effective and impactful teaching strategies
that impart musical skill, knowledge and enduring connection between student and teacher. This study
identifies existing empirical models of instrumental teaching that contribute to a Framework of Connection,
Affiliation and Learning (FoCAL).
Teaching is a dynamic, fluid, reflective and reflexive interplay of pedagogical applications and behavioural
adjustments. This study illustrates that instrumental tuition is a unique aspect of secondary school
education, the presentation providing an overview of significant teacher strategies that develop students’
cognitive, meta-cognitive and relational abilities. The careful and calibrated guidance by a teacher/mentor
and holistic imparting of knowledge can offer students in secondary schools an immersive environment that
brings thinking, action and reflection to the forefront of learning. Implications are identified for more
effective and relational ways of music teaching and inculcating deeper understandings of factual,
conceptual and problem-solving concepts that draw students into a culture of engagement and learning.
Biography:
Dr Leon de Bruin is Lecturer in Music at the University of Melbourne, Conservatorium of Music, where he
teaches preservice instrumental music . An educator in secondary schools for over 20 years, his research
spans music education, pedagogy, cognition and creativity. He is a staunch advocate for quality music
education, particularly music teacher education. He is ASME President Elect and co-editor of Creativities in
Arts Education: International Perspectives for the Future of Learning and Teaching, and Creativity in
Education. He is a member of the editorial board of The International Journal of Music Education, and
Thinking Skills and Creativity.
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Yarning and Listening: Making space for Aboriginal and Torres Strait
Islander voices in Music Education
Candace Kruger1, Dr Malcolm Cole2, Dr Rachael Dwyer3
1

Griffith University, 2Cannon Hill Anglican College, 3University of the Sunshine Coast

Abstract:
This paper will document and reflect on how ASME Queensland as an organisation seeks to position
Aboriginal and Torres Strait Islander voices as a central part of our work in supporting the music education
profession. We outline the steps that have been taken since the 2011 National Conference and our initial
workshop days in 2012 and 2013, through to the establishment of a subcommittee of our Chapter Council in
2020. The paper outlines the philosophical underpinnings that have underpinned the work, and the
practical learning that has taken place through this process. We draw on the ideas of Aboriginal and Torres
Strait Islander education researchers Tyson Yunkaporta, Martin Nakata, Kevin Lowe, Gawain BodkinAndrews, Bronwyn Carlson and others. We make connections with the priorities laid out in the Australian
Professional Standards for Teachers and the Australian Curriculum, as well as Queensland Government
policies.
Biography:
Candace is a Yugambeh yarabilgingan (song woman) and proud Kombumerri (Gold Coast) and Ngugi
(Moreton Island) Aboriginal woman. Candace is the founder and director of the Yugambeh Youth Choir.
Candace’s doctoral research is an investigation in the fields of Indigenous musicology, Indigenous studies
and Anthropology. Her research captures the songwoman’s work, contributes to the development of
Indigenous methodologies, and demonstrates one way in which an Aboriginal community are reconstructing
Aboriginal knowledge for sustainability and legacy outcomes. Candace has taught classroom music in both
Primary and Secondary schools for over 25 years.

Ethnomusicology through Technology
Mrs Nisha Feik1
1

Cultural Infusion

Abstract:
What is the best way to use music technology while giving students the opportunity to create music
together vocally and instrumentally? Teachers juggling the demands of schools – timetables, classrooms,
student needs, group dynamics, resources – often find such issues perplexing on their quest to nourish
students’ lives with music. Whilst computers and iPads provide interest and extension, students also need
to learn performance skills as vocal and instrumental soloists and in groups. They can cooperate, listen to
each other and create music to scaffold towards many experiences that have yet to be replicated or truly
enhanced in the modern world. Music making has been proven to stimulate the entire brain, helping
develop skills in other disciplines by association. Music really does nourish life.
A blended approach using website or software applications to enhance musical skills provides music
teachers with a balanced approach to curriculum planning. This allows challenging lessons to be taught
without taking away too much practical application. For example, students can arrange and share music
using digital software and then be guided to replicate a portion of their arrangement in writing tasks using
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mini whiteboards and markers or paper and pencil. Both traditional and soundscape type notation would
provide a useful comparison. This approach fosters an understanding of how technologies evolve, as well as
teaching basic notation skills.
In this workshop, participants will be encouraged to reflect upon their use of different technologies and
whether they prefer a blended or separate approach in their classrooms. In order to share a program that
combines both technology and ethnomusicology, a sample lesson plan from the program Sound Infusion
that uses a blended approach will be modeled, and participants given the opportunity to create their own
computer composition.
We are swamped with resources and materials in today’s world that are competing for the already cramped
spaces in school music curriculum. By the time teachers have juggled lessons missed due to sports carnivals,
public holidays, and student absences, there is not much space left in which to fit quality learning. In most
cases, technology has helped us to deliver ideas more quickly and easily in terms of manipulating and
arranging digital sounds. This presentation walks teachers through the various digital applications now
available as a teacher resource, particularly using diverse instrument sounds from around the world to
understand different cultures. Music is a universal language that nourishes the lives of people around the
world, and we are all the greater for sharing it.
Biography:
Nisha Feik has spent 30 years teaching in kindergartens, schools and universities and she completed a
Masters of Education in 2000. As well working at Cultural Infusion, she teaches at Alphington Primary
School, and is passionate about sharing music from all over the world with her students. Nisha spent four
years developing, importing and distributing multicultural resources to schools and presenting at Australian
music conferences as the director of the company World Beat Learning. She enjoys family life, doting on
teenagers and hanging out with chickens in the garden and experiencing live music.

Songlines in (and out of) the classroom: Including, performing and sharing
music by Aboriginal and Torres Strait Islander artists
Dr Thomas Fienberg1
1

Sydney Conservatorium of Music, The University of Sydney

Abstract:
This workshop will provide participants with opportunities to perform the music of Aboriginal and Torres
Strait Islander popular musicians. Through collaborative musicking, teachers will gain advice about selecting
repertoire, creating resource materials, connecting with artists and contextualising music to Country. The
workshop reflects primarily on a NAIDOC concert held at a Western Sydney high school at the end of 2020.
The concert provided non-Indigenous senior music students with an invaluable opportunity to present
performances alongside, and at times with, leading Gumbaynggirr/Yamatji vocalist Emma Donovan. Here
the music students took the school community and Emma herself, on a songline of diverse music making
from artists representing many Nations across the country.
Interspersed between musicking activities will be interviews filmed with Emma and other First Nations
musicians. The shifting attitudes of the students will also be tabled as they rehearsed the music, contacted
the artists, learnt about the importance of song to Country and received invaluable support, feedback and
recognition from Emma. Through this dialogue, participants will quickly understand the reciprocal benefits
of including the music of First Nations artists in teaching programs and sharing learning outcomes through
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community performances. Critically, the workshop celebrates the impact that teachers can make by
creating opportunities for both First Nations and non-Indigenous students to engage and contribute to the
ongoing thread of Aboriginal and Torres Strait Islander cultural expression.
Biography:
Thomas Fienberg's research focuses primarily on community-driven, collaborative approaches to teaching
and learning (through and from) Aboriginal and Torres Strait Islander Music. Thomas recently joined the
Music Education faculty at the Sydney Conservatorium of Music, transitioning into the tertiary sector from
his previous role as a secondary teacher in public education. He has presented papers and workshops for the
Australian Society for Music Education, Musicological Society of Australia and CDIME conferences. In 2017
he was awarded the ASME NSW Barbara Mettam Award for Excellence in Music Education and was a
nominee for the Telstra Aria Music Teacher Award in 2020.

Is “What Works Best”, best for music education? Exploring the tension
between evidence and practice
Mr Brad Fuller1
1

Sydney Conservatorium of Music

Abstract:
Where does “Music-Nourish-Life” fit in a world which seems to crave more competition, more
accountability measures, and more centralised (state) control of schools and teachers? Sahlberg calls this
craving the Global Education Reform Movement (GERM), where success in the global competition of
education is measured by standardised tests such as PISA. Can “Music-Nourish-Life” play a role in propelling
our nation back to its proper (God-given? Ordained?) place at the top of the international education
rankings, ensuring a competitive advantage in the global marketplace of the knowledge economy? If not,
does this life-giving, nourishing picture of music education deserve a place in the school curriculum? Who
should decide? How?
In England in the mid 1990’s, Hargreaves warned that in order for countries to achieve success in the global
education competition, teachers would have to abandon education theory and, instead, look to the
evidence to determine “what works”. Buoyed by Hargreaves’ call to action, and in spite of a host of
concerns uncovered in the rigorous debate that ensued around the suitability of the evidence-based model
for education, governments around the world moved to establish centres for education evaluation and
dissemination of information. These institutions would undertake systematic research reviews in order to
find out “what works” in education. The information would then be available to inform government policy
decisions and to equip school principals and teachers with the “facts” about “what works”.
New South Wales became a belated “what works” adherent when the Centre for Education Statistics and
Evaluation (CESE) was established in 2012 with a mission to be the “central point of education evidence
within the NSW Department of Education”. The centre published its findings under the title “What works
best” in 2014, and recently, “What works best: 2020 update”. The implications of these findings are many
and varied for music educators, particularly in New South Wales, but with ramifications across the world of
music education. Is it possible that the ideal of Music-Nourish-Life is incompatible with the Instruct-AssessRank model which dominates so much of our general education discourse?
This paper examines the wide, careful and consistent criticism of Evidence Based Practice (EBP) as a model
for education which underpins the “What Works Best” documents and uncovers a range of “crisis devices”
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used by the authors to promote a neo-liberal education agenda. It maintains the tyranny of EBP as
presented in “What Works Best” with its focus on “high expectations” and “explicit teaching” is not
conducive to good music education founded on a philosophical base of "the power of musical experience, in
its many manifestations, to deepen, broaden, and enhance human life”
It is time to ask: “Is what works best, best for music education”? Following Biesta, this paper seeks to
provide classroom educators with “arguments that can help them to resist unwarranted expectations about
the role of evidence in their practices and even more so of unwarranted interventions in their practices”.
Biography:
Brad Fuller is a PhD candidate at the Sydney Conservatorium of Music studying with Dr. James Humberstone
where he also teaches into undergraduate and post graduate music education courses. Brad is also a
teacher-trainer with Teacher Training Australia (TTA).

It’s all about the gig: Reimagining project based learning and authentic
assessment in the secondary music classroom
Mr Brad Fuller1, Mr Peter Orenstein
1

Sydney Conservatorium of Music

Abstract:
The maxim “It’s All About the Gig” was chosen to be the cornerstone for the redesign of the delivery of
secondary classroom music education at a school on Sydney’s Northern Beaches. The phrase aims to
capture the process by which musicians are driven to study, write/source, and rehearse music by the
opportunity to share the created product with an audience (the gig). Working from this maxim over the last
ten years, the presenters have developed an approach called Gig Based Learning (GBL).
GBL is a musically informed, philosophically driven learning design and facilitation process. It gives teachers
tools to provide students with opportunities for active, engaging, real-world music(k)ing with/for an
authentic audience. Building on the integrated learning experiences model - performance, composition,
musicology, aural, GBL puts all of these experiences to work for the benefit of producing a great gig,
contextualising the learning for the student so that it’s ‘just in time’ not ‘just in case’.
A ‘gig’ is defined as any opportunity to create and share music by a specific deadline. The ‘gig’ provides an
exceptional framework to design and facilitate engaging, authentic learning experiences. Gigs are conducive
to high levels of participation, student agency, collaboration and growth as they have deadlines, high
expectations, are undertaken with people and for people, occur regularly, require meticulous preparation
and teamwork as well as promote rigorous individual and corporate reflection.
In preparation for each gig, the students form bands and write, record and perform according to a scaffold
or project brief set down by the teachers. The project drives their need to know about music theory,
musicology, music technology and musicianship. As they work, they capture their process via journals,
screencasts, online multimedia, video and audio recordings, and audio interviews. This material allows
students to describe and reflect on their creative process. At the end of the project (gig), new bands are
formed for the next project (gig) and the show goes on.
The approach aims to remove the barriers between artist and technician, art music and popular music,
traditional instruments and computer instruments by focussing on using the best tools to tell the story. In
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each project the students choose an artistic role and a technical role and all projects are designed to allow
students to mix genres and styles and play as many instruments as possible including electronic sound
sources. The regular turnaround of projects allows teachers and students to rapidly iterate and learn from
the successes and failures within their group and the class as well as continually improving instructional
design. Project scaffolds have also been designed to be less prescriptive as the year unfolds and students
become more accustomed to the process. The session will feature audiovisual examples of GBL in action
through a discussion of the underlying music education philosophies, pedagogies, processes and
procedures.
Biography:
Brad Fuller and Peter Orenstein developed their approach to classroom music teaching together over the last
decade as they redesigned the music program at a school on Sydney's Northern Beaches. Peter holds a
Masters of Education from Macquarie University and Brad is in the final stages of a PhD in music education
with Dr. James Humberstone at the Sydney Conservatorium of Music where he also teaches into the music
education degree and maters program. Together, Brad and Peter share their approach to classroom music
education via Teacher Training Australia (TTA).

Teaching Music Through Composition
Mr Ben Fuller1
1

Modbury High School (department For Education Sa)

Abstract:
Learning to play a musical instrument is one of the most memorable and gratifying experiences we can have
during our lifetime. On another level, learning to manipulate the elements and compose music helps us
explore of a range of approaches in presenting works in a variety of styles, as well as giving us a sense of
satisfaction, pride and achievement. Through engaging in compositional activities students are able to
develop and enhance their level of theoretical knowledge within a ‘real life’ context as a composer. For
example, utilising a chord progression that is derived from notes of a chosen scale, provides effective
building blocks for students to experiment with skills in creating smooth voice leading patterns. These can
then be applied to various musical concepts including the development of guide tone lines for use in a
harmonic accompaniment for a choir, backing figures in a big band or orchestra, or an arpeggiated
accompaniment on the guitar or piano. They can also be used for developing the contour for a melody or
countermelody. Even more simply having students organise and arrange a variety of rhythmic patterns can
assist with the development and understanding of form, the use of repetition, imitation, augmentation,
diminution, and other compositional devices.
During this workshop we will work our way through a variety of composing and performing activities for
students in both middle school and senior school contexts, across a variety of musical styles, that are also
differentiated for students in relation to the required Australian Curriculum Achievement Standards.
Examples to be discussed will include: a rhythmic composition for Year 7-8 students that has a focus on the
development and use of repetition and variation through a predetermined form; a Year 9 Task that focuses
on the development of harmonic progressions and melodic phrases through the use of scalic and triadic
movement, using passing and auxiliary notes, as well as surrounding note figures and the use of repetition,
imitation and sequence; for more senior students ,content discussed will include the use of a theme and
variation approach to applying a range of compositional techniques including augmentation and diminution
as well as reharmonisation. The style and techniques of minimalism are also explored.
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A number of the tasks shared incorporate both compositional and performance-based aspects with
discussion around the importance of both the creation and developmental stages. As composers it is
important that we seek feedback from the musicians that we will be working with to develop and maintain
positive relationships. Part of this discussion centres around the idea of a group composition and how
students can work together as a team to help shape harmonic and melodic choices as well as the use of
instrument combinations for experimenting with timbre and texture. Throughout the workshop
opportunities are provided for colleagues to inform choices made by students that replicate the various
developmental stages of individual tasks. This workshop will inspire colleagues to engage students in
compositional activities that enhance their creativity and nourish their experiences as young composers.
Biography:
Ben Fuller completed a Bachelor of Music Performance in Jazz in 1996 and a Graduate Diploma in Education
in 2003. He has worked in the South Australian Department for Education since 2004 as well as in Canada
during 2014. Ben has built and developed a range of Music programs and has a passion for composition and
arranging making this the focus of teaching and learning programs, as well as having written a number of
commissioned works for the Jazz SA Super Band Program. Ben has also been the organiser of the South
Australian ASME Young Composers Awards since 2016.

Reimagining initial secondary music teacher education programs for
online delivery: An action research case study
Mr Jason Goopy1
1

Griffith University

Abstract:
Initial music teacher education is an investment in the future of school music education. Research
documents the competing views in the field and the opportunities and challenges of music teacher
education. The onset of COVID-19 has presented substantial challenges to tertiary teaching, particularly for
disciplines such as music teacher education, where the development of practical skills is fundamental to
learning. Music and music education have generally resisted online teaching in the past and instead held
onto longstanding and proven teaching traditions. The field was arguably unprepared for a rapid transition
to online learning.
This paper investigates the ongoing reimagination of postgraduate initial secondary music teacher
education courses from face-to-face learning to online delivery at Griffith University. To ensure students
could continue and access their study during a time of uncertainty, the School of Education and Professional
Studies offered music curriculum subjects exclusively online during 2021. An action research case study was
conducted with seventeen Master of Teaching secondary music curriculum pre-service teachers. Data were
generated using numerous methods, including ongoing student surveys, interviews, formative assessment
and teacher reflexivity across the year. Ongoing modifications to practice were implemented as a result of
student feedback and reflection on practice.
Despite previous resistance to teaching music online, it was found that online delivery can provide
meaningful and transformative learning experiences for pre-service music teachers. However, it is not
appropriate to attempt to replicate face-to-face learning online; but learning needs to be reimagined for the
digital context. Students reported that they found developing practical skills, a sense of community and
extended screen time as challenges associated with online learning. Effective modifications to course
delivery included a blending of synchronous and asynchronous learning, consideration of learning
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management system presentation and interface, breaking down lecture materials into separate activities
that were easily discoverable, demonstration videos and opportunities for practical student responses, and
facilitating online discussion and support between classes. While group music-making experiences were
unable to be replicated, courses could continue during lockdowns and provide greater accessibility to
students beyond the Brisbane metropolitan area. This study presents as a foundation case for future online
delivery in teacher education and paths the way for future innovation in research and practice.
Biography:
Dr Jason Goopy is Head of The Arts & Choral Coordinator at Ambrose Treacy College and lectures and
supervises research in initial music teacher education at The University of Queensland and Griffith University.
His doctoral research investigated boys’ music values, uses, and identity work in a single-sex independent
school and he serves on the editorial boards of the International Journal of Research in Choral Singing and
the Australian Journal of Music Education. Jason is the current President of Kodály Australia, a Council
Member of the ASME Queensland Chapter, and an Advisory Group Member for the philanthropic Alberts
Tony Foundation.

Developing Pre-Service Music Teachers’ Intercultural Understanding
through a Culturally Diverse Campus Performance
Dr Joanne Harris1, Dr Kathleen McGuire2
1

Australian Catholic University, 2Australian Catholic University

Abstract:
Australia is one of the most multicultural nations in the world, with approximately 30 per cent of the
population having been born overseas (ABS, 2021), and is widely regarded as a successful multicultural
nation. It is essential that pre-service Music teachers are equipped with the skills and understanding to
provide meaningful learning experiences in Australia’s culturally diverse schools (Southcott & Joseph, 2010).
Higher education institutions are increasingly recognising the educational value of intercultural learning
experiences, and the importance of delivering these in such a way that provides Music students with a rich
intercultural understanding.
In 2020, 18 secondary Music Education students across two university campuses in different states in
Australia participated in an ensemble performance assessment, culminating in a public performance as part
of a cross-campus Cultural Diversity celebration. Each student had responsibility for leadership and teaching
of an ensemble piece representing a non-Western culture, in collaboration with a small group of their peers.
The opportunity to engage in an authentic music ensemble leadership and performance in a community
engagement setting was designed to mimic the real-world of secondary school teaching and build their
understanding of the multi-faceted nature of the Music teacher’s role. In addition to extending pre-service
Music teachers’ abilities to lead music ensembles, the assessment aimed to deepen their knowledge of
World Music and their intercultural understanding.
After the performance all students completed an in-depth reflection on their learning from this experience,
including the ways in which it developed their professional knowledge and skills as music teachers and their
ability to lead music ensembles. In particular, students were asked to reflect on the impact on their
knowledge of non-Western music and their understanding of the role of such events in promoting
intercultural understanding. They were invited to consent to having their reflections used for research
purposes.
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Participants overwhelmingly reported that the project was a powerful learning experience, with significant
impact on the development of their skills as Music teachers and ensemble directors. They reported that
they gained new musical skills as well as conceptual understandings about elements of language, culture,
and the impact on community (Hoffman, 2012). Further, they articulated non-musical benefits relating to
three primary themes: fostering feelings of shared joy and wellbeing; building a sense of community,
belonging and social inclusion; and enhanced self-esteem through sharing and celebrating their cultural
identity.
These findings suggest that leadership of, and engagement in, collaborative Music performances from a
range of cultural traditions could contribute to the development of pre-service Music teachers’ capacities to
confidently and sensitively implement similar learning experiences for their future learners in culturally
diverse education contexts.
References:
ABS. (2021). Migration, Australia.
Hoffman, A. R. (2012). Performing Our World: Affirming cultural diversity through music education.
Southcott, J., & Joseph, D. (2010). Engaging, Exploring, and Experiencing Multicultural Music in Australian
Music Teacher Education: The Changing Landscape of Multicultural Music Education.
Biography:
Dr Joanne Harris is a lecturer in Music Education and teacher professional practice at Australian Catholic
University, preparing Primary and Secondary school teachers for their role as Music educators. In 2018 she
received a Faculty Award for Excellence in Teaching, and in 2019 she was awarded an ACU Citation for
Outstanding Contributions to Student Learning. Joanne graduated with a PhD from the University of Sydney,
which explored enhancing transition to higher education for young people from low socio-economic
backgrounds. Her research interests include equity in higher education, supporting the success of students
from disadvantaged backgrounds, and Music pedagogy.
Dr Kathleen McGuire is a lecturer at Australian Catholic University (Melbourne) in music education
(secondary) and professional teaching experience. Also a practising conductor and composer, she currently
serves as Music Director of the Tudor Choristers. In 2020 she received an ACU Teaching and Development
Grant and in 2017, the Vice Chancellor's Alumni Achievement Award, University of Surrey (UK), where she
completed her MMus as a Rotary Ambassadorial Fellow. Kathleen graduated from the University of
Colorado, Boulder, earning a DMA plus two university teaching certificates, and was elected by the College
of Music to the National Music Honors Society.

Nourish Your Percussionists
Mr Chris Henzgen1
1

Middle C Music, 2Belmont High School

Abstract:
Many of us are involved with student ensembles. Some of our student musicians eventually become
conductors. The percussion section constitutes a small minority in most concert bands, orchestras, brass
bands and stage bands. Therefore, using the laws of mathematical probability, we might be correct in
concluding that most conductors do not come from a percussion background.
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Similarly, most composers and arrangers are unlikely to be former or current percussionists. These
statistical inferences might help explain why our conductors often experience so many percussion-related
problems.
Four decades of teaching percussion, writing for percussion, directing percussion ensembles and tutoring
band and orchestra percussion sections have given Chris Henzgen a wealth of knowledge and experience. In
this workshop, he will pass on some practical tips and insightful observations, hopefully in a relaxed and
entertaining manner. Participants should be prepared to make some of these percussive discoveries by
taking part in the various 'hands on' activities. This session has been designed for non-percussionists, but
everyone is welcome to attend.
There are at least a dozen different ways in which you can nourish your percussionists. Today's workshop
will investigate the following pertinent areas:
1. percussion instrumentation and choice of repertoire
2. dealing with a lack or overabundance of percussion parts
3. the soloistic nature of percussion
4. supportive attention
5. marking of percussion parts
6. links with other sections of the ensemble
7. maintenance of instruments and playing implements
8. percussion notation and interpretation
9. use of mallet trays
10. allocation of player parts
11. percussion ensembles / chamber percussion
12. instrument knowledge and playing techniques

Sound Ideas for Percussion
Mr Chris Henzgen1
1

Middle C Music, 2Belmont High School

Abstract:
Most conductors do not come from a percussion background. That is a statistical fact. Consequently, they
sometimes find it difficult to assist their percussion sections in correctly executing the array of percussive
sounds and effects found in repertoire nowadays.
Four decades of teaching percussion, writing for percussion, directing percussion ensembles and tutoring
band and orchestra percussion sections have given Chris Henzgen a wealth of knowledge and experience.
He is passionate about percussion and is looking forward to passing on some practical tips and insightful
observations, hopefully in a relaxed and entertaining manner. In addition to pointing out the right way of
playing an instrument, Chris will also mention some common mistakes that student percussionists are apt to
make.
This session is entirely 'hands on' and participants should be prepared to take part in exploring playing
techniques on a wide range of percussion instruments. (In some instances, this may include
unconventional usage and sounds.) Although this workshop has been designed for non-percussionists,
everyone is welcome to attend. The intention is to cover as many instruments as time allows. It may not be
a comprehensive A - Z percussion exploration but, with a bit of luck, we might get as far as Xylophone.
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Biography:
Chris Henzgen has taught instrumental music since the 1970s and has been publishing music since 1981.
Four decades of teaching percussion, writing for percussion, directing percussion ensembles and tutoring
band and orchestral percussion sections have given him a wonderful understanding of this very special area
of music. Henzgen's concert band and orchestral works are highly regarded for their creative and effective
use of percussion. Thirty of his percussion ensemble compositions and arrangements have been published
and are in use throughout Australia, New Zealand and South East Asia.

BodyMinded principles for safe and healthy musical education
Greg Holdaway1
1

BodyMinded Alexander Technique

Abstract:
Music teachers seek to nourish their students in all aspects of learning, producing and enjoying music.
Musical skill develops in a wholistic way, with enjoyment and sophistication in listening developing
progressively together with the physical skills and dexterity required for improving performance. Music
education ideally trains students in a safe and healthy way with the aim of enabling lifelong musical
engagement and enjoyment.
Safe and enjoyable music making depends deeply on healthy movement coordination. It is an unfortunate
fact that a large proportion of committed student and professional musicians experience pain and injury
related to their music making. These problems can often be attributed to lack of physical balance and a poor
practical understanding of how to move well. Hours of practice, ‘trying hard to succeed’, and performance
anxiety may generate unnecessary effort and strain that detracts significantly from the learning experience.
Over time the pressure can accumulate, leading to serious muscle imbalance, tension and even
musculoskeletal injury. Happily, there is an answer. Our aim in providing professional development training
for music teachers is to help you help your students reduce unnecessary stress and physical pressure, and
along the way let you feel more confident that you are contributing positively to all aspects of your
students’ future in music.
This workshop will be practical. Come prepared to move and explore. We will learn some enjoyable warmup and learning activities that can be used with students of all ages. With the theme of ‘conscious
cooperation with human design’ we will experience some of the fundamentals of how to sit/stand/support
and move with an instrument or while singing. These activities are immediately accessible and are founded
on a set of BodyMinded principles developed from the study of the Alexander technique in combination
with anatomy and biomechanics.
If you have specific questions about posture, movement, instrument support and playing please bring your
instrument. A number of demonstrations will be offered along with the opportunity to ask both practical
and theoretical questions.
Biography:
Greg Holdaway is the Director of Training of BodyMinded Alexander Technique, based in Sydney. He has
almost 30 years’ experience assisting musicians to recover from injury and improve performance and has
trained professional Alexander teachers for many years. Greg has a Masters degree with honours in Human
Movement. He offers classes and private lessons to musicians and performers in person and online as well as
in-depth training to those wishing to learn more about incorporating BodyMinded Alexander Technique
principles into their personal and professional lives.
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Nourishing to flourishing: How holistic music education programs support
students and their communities to thrive
Mrs Elise Hopkins1
1

The Song Room

Abstract:
The Song Room is a for-purpose organisation that works to address the equity gap in music education
through designing and delivering programs that support all Australian children to participate in high quality
music and arts experiences to enhance their education, personal development and community involvement.
The Song Room has recently partnered with ACER to embark upon a research project and pilot program that
measures the impact of a three-year teaching artist mentor residency in 17 schools in 4 regional areas
across Australia. The Transformational Learning through Creativity project (TLC) has been funded through
government and philanthropic partnerships. It seeks to enable students, teachers, principals and school
communities to flourish through impactful, scalable and sustainable music education programs. With a
focus on teaching in and through the Arts, the program aims to enhance teacher confidence, capacity and
capability to embed creative pedagogies into their everyday teaching practices to advance social and
emotional learning outcomes, school connectedness and learning outcomes for students.
In this paper, The Song Room would seek to outline the program logic that sits behind the TLC project and
provide case studies to evidence the challenges and rewards of nourishing school cultures and communities
through holistic music programs that integrate student facing experiences, teacher professional learning,
community engagement projects, digital resources and strong partnerships with school leaders.
Biography:
Elise is a passionate Arts educator with both Australian and International leadership experience. A graduate
of the Sydney Conservatorium of Music, Sydney University and Deakin University, Elise has led the teaching
and development of Arts programs across Early Learning, Primary and Secondary School settings and has
coordinated various musical community development projects in Nha Trang, Mumbai, Hong Kong, Jakarta,
Sydney and Melbourne. Elise is currently the Director of Arts Learning at the national for-purpose
organisation, The Song Room. The Song Room works in partnership with schools across Australia to deliver
impactful and sustainable music and arts programs.

New opportunities in senior secondary music learning: SACE Music
curriculum renewal
Dr Antony Hubmayer, Mrs Caroline Pomeroy
1

ASME SA and SACE Board

Abstract:
This paper presentation explores the new music learning opportunities that have emerged following a
curriculum renewal process undertaken in 2015 by the South Australian Certificate of Education (SACE)
Board and implemented into senior secondary music curriculums throughout South Australia and the
Northern Territory from 2018.
A brief outline of the historical context, philosophical perspective, change process, consultation, curriculum
writing, and implementation strategies will be discussed. The curriculum renewal resulted in four new
subjects: Music Studies, Music Explorations, Music Performance Solo, Music Performance Ensemble,
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replacing the previous combinations of eight half-unit subjects. Importantly, an external musicianship
examination was retained with a Music Formula sheet introduced to assist students with reducing
memorization cognitive load and encouraging creative applications of music literacy skills.
Following the implementation process, new learning opportunities and unexpected outcomes have
emerged and a summary of an online survey of teacher perspectives on the four new music subjects will be
examined. The implications of this research and paper offer points of reference and considerations for
other states undertaking the regular cycle of curriculum renewal.
Biography:
Antony Hubmayer is an Australian music educator with over 30 years of classroom teaching experience. He
completed his Doctoral studies in 2013 and has since worked extensively with teachers and students
integrating constructivist influenced music technology approaches into secondary school music curriculums,
presenting workshops and papers throughout Australia and Internationally. He is a Lead Music Practitioner
for the South Australian Certificate of Education and has recently concluded 17 years as Head of Performing
Arts and Director of Music at Scotch College Adelaide. In his spare time, he composes, records and performs
using ‘lots of gadgets’.

Flipping samples with MPC Beats & Ableton Live
Dr James Humberstone1
1

Sydney Conservatorium of Music

Abstract:
In this workshop, you will learn to use the sampling features in the free (for education) apps MPC Beats and
Ableton Live to record your own percussion and pitched samples, and create an original piece of music.
James will also demonstrate some fun "analogue" warm-up activities that can also be used to teach ideas
around sampling and organising sound without using digital devices.
James has prepared a complete year 9-10 unit of work, which is adaptable for younger or older students. He
will share all of these resources in this presentation.
This session is for people with their own Mac or Windows laptop. Before the session, please download and
install MPC Beats from https://www.akaipro.com/mpc-beats. Next, apply for the free version of Ableton
Live Intro available as an educator, details at: https://www.ableton.com/en/classroom/live-intro/
If you would like to learn/teach sampling but use an iOS device in your school rather than a laptop, James is
also presenting a workshop at the conference entitled: Flipping samples with Flip for iOS which will be more
suitable.

Flipping samples with Flip for iOS
Dr James Humberstone1
1

Sydney Conservatorium of Music

Abstract:
In this workshop, you will learn to use the new "Flip" sampler app (by Andrew Huang) to create your own
percussion and pitched samples, and create an original piece of music. James will also demonstrate some
fun "analogue" warm-up activities that can also be used to teach ideas around sampling and organising
sound without using digital devices.
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James has prepared a complete year 7-8 unit of work, which is adaptable for younger or older students. He
will share all of these resources in this presentation.
You will need to use an iPad or iPhone during the session, and you will need to purchase the "Flip" sampler
app beforehand (https://www.flipsampler.com).
If you would like to learn/teach sampling but use Mac or Windows computers rather than iOS devices in
your school, James has proposed an alternative workshop using MPC Beats and Ableton Live which will be
more suitable for you.

Teaching musical creativity in Australia
Dr James Humberstone1
1

Sydney Conservatorium of Music

Abstract:
In 2019 I was asked to contribute a chapter to an international book on teaching composition. To provide
the "Australian angle". Of course, there is no such thing as a single Australian angle. Even with the gradual
uptake of the Australian curriculum, no single pedagogy can prepare students for the incredibly disparate
demands (or, in some cases, lack of demands) of our state and territory year 12 syllabi for composition. I
reviewed every syllabus and summarised the highs and the lows: but syllabi do not tell you about pedagogy.
With ethics approval, I began to interview teachers of musical creativity. I use the term "musical creativity",
rather than "composition", because it has become evident that many young people are not interested in
becoming composers, but they *are* keen to become producers, singer-songwriters, emcees, or deejays. It
soon became clear that providing a national picture of how musical creativity is taught in Australia will be a
much bigger project than one that can be covered in a short book chapter.
Therefore this initial study has now become a multiple case study, and this paper represents an in-progress
report of the initial publication, which includes the syllabus review, an analysis of Richard Gill's
improvisation and composition teaching with primary school children in the "Creative Classroom" video set,
and the first case studies (one of which was included in the chapter). This is also my first chance to discuss
the project with Australians nationally, and I welcome feedback, input, and volunteers for more interviews
to document how *you* teach musical creativity.

Biography:
James Humberstone is a composer-producer, educator, and researcher based in Sydney. After a decade
contributing to the development of Sibelius software, and 12 years in the K-12 music classroom, he joined
the Sydney Conservatorium in 2013 and now trains Sydney's next generation of classroom music educators.
James is an avowed pluralist, and has a long track record of completing music, research, and educational
projects with strong social justice themes.

ASME XXIII National Conference Abstracts Booklet

38

Post-secondary online music course offerings prior to COVID-19: An
Australian context
Carol Johnson1
1

University of Melbourne

Abstract:
The landscape of post-secondary music performance teaching and music education entered a pedagogical
shift towards teaching music online prior to COVID-19. In post-secondary music courses, research indicates
that over 40% of post-secondary American music schools within the National Association of Schools of
Music offered at least one online music course at the bachelor level (Johnson, 2017). This strongly suggests
that prior to COVID-19, American music programs were already shifting away from the traditional music
pedagogy of face-to-face teaching to begin embracing the opportunities provided by teaching music online.
However, the extent to which this was occurring outside of North America was not yet identified. To
evidence further shifts in the global landscape towards post-secondary online music course availability, this
research study explored the following research questions within the Australian context:
1) What online music courses are currently being offered at higher education institutions across
Australia?
2) What, if any, are the significant changes happening in these Australian offerings over time?
Data were examined using a historical methodology of documentation analyses of public-facing websites
from all universities (n=43) within Australia. Findings specific to universities, course offerings, and changes
over time will be highlighted in the presentation. Implications from this study suggest that differing rates of
adoption in online teaching may have provided insight for decisions made during the COVID-19 transitions
to online music teaching regarding effective leadership models and professional development models.
Future recommendations on further research will also be highlighted.
Acknowledgement: The author would like to thank SEMPRE for the funding of this research study.
Biography:
Dr Carol Johnson, PhD (University of Melbourne, Melbourne Conservatorium of Music). Johnson’s research
surfaces pedagogical guidelines and strategies to develop and re-design online music courses along with
ancillary studies that address online student motivation through active, participatory learning and
multimedia tools. Her recent publications include the co-edited research book "Pedagogy development for
teaching music online" (2018), as well as articles in the London Review of Education, International Review of
Research in Online and Distributed Learning (IRRODL), and other journals, book and publications.

Reimagining and reconnecting hybrid music education in 2020 and
beyond
Mrs Cassandra Lake1, Ms Sonia de Freitas
1

Musica Viva Australia

Abstract:
Musica Viva’s mission is to enrich communities across Australia by making chamber music accessible to
everyone. In its role since 1945 as a ground-breaker in the artform, Musica Viva Australia (MVA) has
expanded to embrace a broad interpretation of chamber music which extends beyond the concert hall and
into classrooms and communities across Australia.
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Australian children have enjoyed Musica Viva in Schools (MVIS) performances for 40 years. Reaching an
average of 900 schools and 280,000 Australian students annually, MVIS performances give students the
opportunity to discover live music in their own unique way by delivering the best of Australian performers
direct to schools: interactive, dynamic and culturally diverse groups. The program covers a wide variety of
musical styles including; cultural music of the Torres Strait, classical repertoire for harp, traditional Japanese
taiko and music created by using water as a percussion instrument!
This extensive live touring program was at risk when Covid-19 hit Australian shores at the start of 2020. As a
result of the pandemic, Musica Viva Australia quickly adapted the MVIS program to be delivered online in a
highly interactive format which replicated as much as possible the in-person experience for students. The
organisation pivoted operations in just 12 weeks to convert 15 MVIS ensemble programs to online delivery
by redeploying and upskilling their staff cohort to development and production work. In addition to the
impact on schools, the work MVIS undertook to convert live performance to online delivery impacted other
areas of the organisation in both livestreaming concerts and delivering masterclasses.
Technology offered a new way of creating, sharing and experiencing music education and enabled MVA to
remain connected with school communities across Australia at a time when the vast majority of cultural
activity had all but come to a standstill. The impact of this work was far reaching and profound having
engaged 137,256 students and teachers across 1,143 live and online events. “This has encouraged me to
think ‘outside the square’ and reintroduce music into my scope of teaching.” (Kaliope Loueizi, Principal,
Ashcroft Primary School)
A significant element of Musica Viva’s service delivery sought to support teachers through the provision of a
suite of online professional development opportunities. The introduction of online Student Learning
Journeys also enabled students to keep learning from home.
In this presentation, Musica Viva Australia’s Director of Education and Education Producer will reflect on the
pivot to online delivery, discuss learnings and evaluation, as well as opportunities for further program
progression as Musica Viva continues to embrace digital platforms and consider the role it plays in
delivering music education programs in a Covid-conscious world.
Biography:
Cassandra Lake is Director of Education at Musica Viva Australia. She is passionate about creating
opportunities for diverse communities to engage with the creative arts. She had a long-standing program on
ABC Radio Perth and has presented at state and national conferences regarding impact of arts programs in
education and healthcare settings. Awards for music education programs she has designed include two
APRA AMCOS Australian Music Centre Art Music Awards; Excellence in Music Education (2019) and WA State
Award for Excellence in a Regional Area (2015). These programs have been profiled on ABC National News
and Channel 10’s The Project.
Sonia de Freitas holds a Bachelor of Music (University of Pretoria, SA), a Graduate Diploma in TeachingSecondary (University of Auckland, NZ), and was awarded a scholarship to study music technology and
education in Europe (University of Jyväskylä, Finland). Sonia has worked as a music industry professional
specialising in licensing and curation. At Musica Viva, Sonia produces education programs that spark the
creativity of teachers and students. She also volunteers at arts and community media organisations. Sonia is
passionate about the intersection of creativity, accessibility and digital programs and is currently studying a
Masters of Education (Learning & Leadership).
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Reviving universal musicality: How to amplify the impact of your music
program by collaborating with classroom teachers
Ms Bronwyn Lawson1, Ms Lucy Jones1
1

Bluebird Foundation

Abstract:
Traditionally, a child’s music education began in the home. Parents bounced babies on their knees while
singing about horse rides. Indulgent grandparents wiggled little fingers and toes as they recited poems
about piggies and train carriages, and tickled palms in anticipation of a “tickly under there!”. Mothers sang
lullabies while rocking their babies to sleep. Singing, and by extension, music-making was part of everyday
life and students entered formal education with a repertoire of children’s songs and the ability to sing them
tunefully. Kindergarten teachers and primary school teachers were likewise armed with a repertoire of ageappropriate songs and singing was standard in most classrooms.
Sadly, with each passing decade, universal musicality is declining due to the exponential rate in the
development and use of technology, and in the 21st century we are immersed in a culture of music
consumption rather than music making. Many students start school with a limited ability to sing tunefully
and many specialist music teachers only see their students once a week, with some programs even limited
to one semester of the year. In addition, the enormous body of research that emphasizes the important
impact of music on academic learning and social development continues to be mostly ignored in the
average primary school classroom. As music specialists, we know how significant music can be in setting up
children for success in many other areas of their lives. We also want every child to use their first instrument:
the voice. How do we ensure that students develop their tuneful singing voices in the crucial early years to
optimise their musical, social and academic potential?
In the regional city of Geelong in Victoria, music specialists at Bluebird Foundation have been researching
and developing programs aimed at amplifying the impact of school music programs. For the past eight years
Bluebird has been collaborating with a number of government and Catholic primary schools to deliver a
daily singing program that supports generalist classroom teachers in enabling their students to become
tuneful singers. The overriding objective is to develop a singing culture within each school which ultimately
bolsters any work that music specialists are doing.
In this workshop we share the key points of the classroom singing program so you can:
● Find out how you can collaborate with classroom teachers to amplify the impact of your music
program.
● Learn how Bluebird Foundation is supporting classroom teachers to deliver daily classroom singing
programs in Geelong’s most vulnerable suburbs and the impact these programs are having.
● Consider the barriers classroom teachers face when singing in the classroom and discover simple
solutions.
● Identify the key components of a quality singing program that will support students to become
tuneful, beatful and artful, based on decades of research by early childhood education expert, Dr
John Feierabend.
Learn a selection of pitch explorations, echo songs and simple songs that you can use tomorrow.
Biography:
Bronwyn Lawson is the Program Manager at Bluebird Foundation, an organisation creating quality arts
programs that make a real difference in the lives of people from marginalised communities in Geelong,
Victoria. Bronwyn is also an experienced and passionate arts practitioner, facilitating parent-child music
groups, classroom music and choral programs. Bronwyn completed an honours degree in Music Therapy at
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the University of Melbourne, a Bachelor of Education at Deakin University and the First Steps in Music and
Conversational Solfege accreditation at Silver Lake College with Dr John Feierabend. She is an Endorsed
Teacher Trainer with the Feierabend Association of Music Education.
Lucy Jones grew up in Sydney where she studied piano with Lila Chalmers and Simone Young and voice with
Valda Bagnall. She holds a BA in Musical Theatre from WAAPA (Western Australian Academy of Performing
Arts) and worked extensively in community theatre as a director/performer in Melbourne before relocating
to Geelong to specialise in music education. Jones was a teaching artist for The Song Room, directed several
community choirs and taught at Geelong Youth Choir. She currently facilitates classroom singing programs
for Bluebird Foundation at several primary schools in Geelong and is sought after as a piano and voice
teacher.

Popular music education for the populous: Pedagogical responses to an
increasing diversity in student cohorts of Australian popular music courses
Dr Daniel Lee1
1

University of Tasmania

Abstract:
A study conducted by researchers at the University of Tasmania investigated the curriculum content and
pedagogical practices of Contemporary Popular Music (CPM) bachelor degree (AQF7) courses (n=25) offered
by Australian higher education institutions. Data were collected in the first semester of 2018 via online
surveys (n=86) and interviews (n=32) of students, alumni and educators as well as documentary data in the
form of unit descriptors (n=364) of every relevant core unit of each course investigated. Data were analysed
using the processes of Inductive Thematic Analysis.
Participants observed a growing diversity in the recent student cohorts within AQF7 CPM courses. This
paper presents discussion on how the curricula and pedagogical practices of the courses have evolved in
order to cater for an increasingly diverse student cohort. An increasing number of international students
enrolling in CPM courses has caused educators to consider broadening their perceptions on curricula
content and the definitional boundaries of ‘popular music’ to cater for the expectations of a culturally
diverse cohort. Also, students applying to study in CPM courses are coming from an increasingly diverse
academic background, many having had no formal music training. Course designers have managed to
construct courses offering a broad equity of access to students with non-traditional musical training. This
paper presents findings regarding students’ and educators’ perceptions on the diverse curricula and
pedagogies employed to cater for the increasingly diverse cohort. The study found Australian tertiary
institutions delivering CPM courses have engaged with an eclectic array of pedagogical practices in order to
maximise student agency and included a broad, globally informed classification of genre. The discussion
regards the consequences of these developments in Australian CPM education regarding the influence on,
and response to, industry and broader socio-cultural factors present in Australia.
Biography:
Daniel Lee graduated from the Elder Conservatorium’s Jazz program in the mid 90’s and has performed,
composed, taught, collected, designed and built all things guitar related ever since. He holds a Masters
degree in International Education and has recently completed a PhD in Music Education at the University of
Tasmania where he examined popular music courses in Australian higher education. He has performed as a
professional musician in almost every setting imaginable from beach weddings to festivals, and in varying
formats from solo, duo and trios to large Jazz ensembles and taught in numerous schools, private studios
and university
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Why teaching Chinese music matters: The impact of Chinese instrumental
music teaching (CIMT) at the Sydney Conservatorium of Music
Dr Lulu Liu, Dr James Humberstone, Dr Catherine Ingram
1

Sydney Conservatorium of Music

Abstract:
As noted by Patricia Sheehan Campbell (2018: 19), “Music is a bridge to cultural understanding.” In 2021
Australia there is an urgent need for a greater understanding of Chinese culture and Chinese contributions
to nation building, and thus an understanding of the impact of Chinese music teaching and its role in
effecting intercultural understanding has a particularly heightened significance. In this paper, we discuss
findings from our research into the different ways in which Chinese Instrumental Music Teaching (CIMT)
within the Sydney Conservatorium of Music’s Chinese Music Ensemble, established in 2016, has had an
impact upon the perceptions, lives and intercultural awareness of a diverse cohort of tertiary student
learners.
As Chinese-born people constitute Australia's second-largest migrant group, and as Chinese migration to
Australia extends back to the 1840s, an understanding of Chinese culture seems requisite to contemporary
Australian life. Yet the anti-Chinese sentiment that has shaped aspects of Australia’s history—from tensions
on the mid-nineteenth-century goldfields and the 1901 White Australia Policy to racist abuse directed at
Chinese Australians in the recent and tragic COVID-19 crisis—demonstrates the need to develop new ways
to address and bridge the divide in relations that exist between Australians in general and Australians of
Chinese descent, as well as other people of Chinese heritage who live, work or are studying in Australia.
Music’s role in this process has received minimal attention—there is relatively little knowledge of Chinese
musical culture within Australian artistic practice (see Falk 2016), or of its role in the social and cultural
experience of the broader Australian public.
Anecdotal evidence to date suggests that CIMT and learning within Australian classrooms, such as within
our Chinese Music Ensemble, helps to deepen understandings of Chinese people and culture whilst also
affording a diverse range of benefits for individuals and Australian society more broadly (Ingram et al.
2021). These include new cultural and social awareness and opportunities; promotion of self-esteem
through a valuing of one’s Chinese cultural heritage; and personal well-being and resilience in the face of
the cultural stigma related to being of Asian descent. Australian-based teachers and expert student
practitioners of Chinese musical instruments who were born in Chinese societies—crucial “culture
brokers”—may also gain from CIMT through being valued for the skills, knowledge, networks and insights
they can share and, just as crucially, their ability to move between different cultural, social and linguistic
circles. in order to do so.
Our paper presents an analysis of data regarding the impact of CIMT as collected through surveys and
selected ethnographic interviews with current and past students who have learnt a traditional Chinese
instrument with the ensemble, as well as performance-based research (where the performer’s musical
decisions and actions form a point of reflection for research inquiry). This study constitutes the first phase
of a larger project seeking to develop new strategies for transforming CIMT to better promote intercultural
awareness.
Biography:
Lulu Liu a China-trained pipa performer and Australia-trained scholar who received her PhD from the
University of Sydney in 2019 for a thesis entitled ‘The Chinese pipa and its music, from conservatory to
concert hall and beyond: Case studies of pedagogues, popularisers and promoters.’ She has several
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publications based on her doctoral research, and also frequently performs new pipa works by contemporary
composers. She currently coordinates and teaches within the Sydney Conservatorium of Music (SCM)
Chinese Music Ensemble, as well as teaching pipa principal study undergraduate and postgraduate students
and acting as SCM’s senior advisor for Chinese music strategy.
James Humberstone is a composer-producer, educator, and researcher based in Sydney. After a decade
contributing to the development of Sibelius software, and 12 years in the K-12 music classroom, he joined
the Sydney Conservatorium in 2013 and now trains Sydney's next generation of classroom music educators.
James is an avowed pluralist, and has a long track record of completing music, research, and educational
projects with strong social justice themes.
Catherine Ingram is a lecturer in ethnomusicology at the Sydney Conservatorium of Music (SCM, University
of Sydney), following research fellowships at SOAS (University of London), the International Institute of Asian
Studies (the Netherlands) and the Shanghai Conservatory of Music. Although Kam (or Dong) minority music
of southwestern China has been her main research focus for the past 15 years, her interest in Chinese music
began with study of the erhu as an undergraduate student in Melbourne. She led establishment of the SCM’s
Chinese Music Ensemble in 2016, and was the ensemble’s coordinator, lecturer and curriculum designer for
many years.

Making your music department an island of crazy sanity: Theory.
Creativity and expertise development theory – in a nutshell and useful for
educators - Theory
Dr Karlin Love1
1

University of Tasmania

Abstract:
A thriving creative practice involves both innovation and mastery. It is an ongoing journey of discovery and
development; of improving craft and provoking new ways of doing. There is a buzz in acquiring a new skill or
understanding and also in making original work. Learners who experience both will feel inspired and
empowered to continue learning and creating. This paper draws on theories of expertise and creativity
development to propose a combined model that can help educators design nourishing environments and
activities that help students get good at and feel good about creating music.
It begins with a concise overview of major theories of expertise development: deliberate practice: ‘10,000
hours’, plus quality coaching and facilities (e.g. Ericsson), stage theories - from rule-following to instinctive
judgements (e.g. Benner; Dreyfus & Dreyfus), case knowledge accumulation (Flyvbjerg; Shulman), and
mastery of hand and head (Sennett). These are juxtaposed with theories of creativity: innovation +
appropriateness, and stages of the process (e.g. Amabile), flow (Csikszentmihalyi), propulsions – how far
from the status quo are you trying to move? (Sternberg), creative leap taking and expert sharing of
‘promisingness’ (Bereiter & Scardamalia), social and cultural contexts and co-creation (Glaveanu; Montuori;
Zembylas & Niederer).
I then draw these together into a model of expert-like creative learning by students, and suggest ways we
can ensure our music teaching environments are nourishing, safe, but exciting spaces for our students to
experiment, grow and discover. (This can/will be explored further in the workshop: Making your music
department an island of crazy sanity: Practical. Creating a creativity-friendly culture and designing
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composition, songwriting and arranging activities that fit your students and give them tools and pathways
to grow.)

Making your music department an island of crazy sanity: Practical.
Creativity and expertise development theory – in a nutshell and useful for
educators - Practical
Dr Karlin Love1
1

University of Tasmania

Abstract:
This workshop is a practical discussion of building a creativity-nourishing culture and participatory
demonstration of activities built on the principles emergent from the theoretical discussion in my other
session - Making your music department an island of crazy sanity: Theory. Creativity and expertise
development theory – in a nutshell and useful for music educators.
Learners need to develop sensitivities to musical and social elements and structures. They need to develop
the ability to communicate their sense of what ‘works’ and when they aren’t engaged and why. They need
to hold their ideas with care yet adapt them to their real-world constraints and benefits such as peer
performers and available settings and technologies. We can create classroom and department cultures that
enable them to undertake this growth. Environments in which playing with sound is normative are
environments where it is easy to discover ideas. Add a culture in which you’re challenged to improve and
you have two essential ingredients for ‘flow’. Loyalty and community can grow where flow is nourished.
We will explore tools for capturing ideas: memory, notation strategies, recording; for building ideas into
pieces and then communicating them to collaborators and performers: vocal approximations (e.g.,
beatboxing), tailored notations, recordings and rehearsal tracks; and for evaluating and refining pieces:
timelines and positive but insightful feedback strategies.
We’ll look at task parameters that provide enough structure to feel manageable and are open to students’
range of emotional security and musical style preferences. We might even have time to discuss ways to
navigate ubiquitous and necessary assessment games, yet maintain a haven of belonging and worthiness.

Arranging and composing for your students of wildly different abilities and
interests: Tailoring pieces for what they need
Dr Karlin Love1
1

University of Tasmania

Abstract:
This workshop will explore creating or adapting ensemble pieces for the ability levels, instruments and
voices you really have. We will look at ways to keep your students continuing to learn as well as ways to
make what they can do sound most effective. We’ll talk about tessitura, texture and blend; essential roles to
cover for different styles; ways to introduce new techniques – building in opportunities to extend while
keeping it feeling safe for those who are already extended. There will be tips for discerning the truths and
lies of notation programs. Resources on copyright implications will be provided.
Karlin will demonstrate arranging a simple piece for the real-life limitations participants bring. So to make it
authentically challenging, if possible, bring along an instrument you don’t play very well.
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Biography:
Karlin Love (B.A., B.Mus., M.A., PhD) is a US-born composer and performer living in Launceston, Tasmania.
She moved to Australia in 1989 to take the position of woodwind lecturer at the University of Tasmania
where she taught clarinet, saxophone, theory, composition and improvisation until 1997, and taught music
education (composition, music technology, guitar, and primary curriculum music). She now works on
research projects investigating advanced composition and performance teaching and learning, and is a freelance performer, composer, curator, and teacher. Karlin aims to gently extend and expand traditional sound
worlds and provoke greater democracy in music-making.

Effective questioning to differentiate learning in the music classroom
Mrs Kirsten Macaulay1
1

St. Andrew's Cathedral School

Abstract:
It is a common experience that each day, music teachers have students enter their music classrooms at
different levels of musical knowledge, skills and understanding. Music teachers are flexible and adept at
supplying resources and learning strategies to promote lifelong enjoyment of music making to these
students (Hallam, Creech & McQueen, 2017). In addition, teachers can use their questioning to differentiate
(Tofade & Elsner, 2013) and more recent research has revealed that there are many different types of
questions and scaffolds that teachers can access which is part of this presentation. These questioning
scaffolds (developed initially from the research of Wiederhold, 1995) can assist the teacher to prepare
question strategies that promote student understanding and provide challenge for all music students.
Questions have been consistently used by music teachers as a tool to generate discussion, assess
knowledge, promote understanding, and elicit critical thinking from students in the primary and secondary
classrooms. Student thinking and learning is not driven by answers but by the questions that are posed by
the classroom teacher. To encourage students to reflect and learn, music teachers use questions to
encourage students thinking, metacognition, engagement, and learning. In addition, questions can also be
used by music teachers to differentiate learning through applying a questioning matrix, which synthesises
best practice for creating differentiated questions for the music classroom.
In this presentation, participants will view research that answers:
1)
How teachers can construct effective questions.
2)
The array of question types that have emerged from analysing the literature and revealed through
research that can be used in the music classroom.
3)
The research that culminated into the development of questioning matrices that can be used to
differentiate questions effectively and easily for students in the music classroom.
4)
How effective questions can be developed in the questioning matrices when responding to aural,
visual cues and musical scores.
5)
How to develop their own question bank, based on applying a single questioning matrix to respond
to musical stimuli.
References:
Hallam, S., Creech, A., & McQueen, H. (2017). Teachers’ perceptions of the impact on students of the
Musical Futures approach. Music Education Research, 19(3), 263-275
Tofade, T., & Elsner, J. (2013). Best practice strategies for effective use of questions as a teaching tool.
American Journal of Pharmaceutical Education, 77(7), 155
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Wiederhold, C. (1995). The Q-matrix: Cooperative learning and higher-level thinking. Arlington Heights,
IL:Skylight Professional Development
Biography:
Kirsten Macaulay is the Director of Teaching at St Andrew’s Cathedral School. Her professional commitment
to educational leadership includes presenting at conferences on Teaching Practices drawing on her
experiences as a Music Educator, ex-NESA Chief Examiner (Music), Educational Researcher, Accreditation
Supervisor and Assessor. Kirsten has recently completed her Doctoral thesis on how teachers use questions
to activate deep thinking and learning. Kirsten’s teaching excellence has been recognised with awards such
as “Dr Paul Brock Medal” from the Australian College of Educators (ACE, NSW) and the “Outstanding
Professional Service Award” from the Australian Society of Music Educators (ASME, NSW).

A Tasmanian legend: Garry Greenwood's gift to music-making
Dr Ros McMillan1
1

The University of Melbourne

Abstract:
Garry Greenwood, one of Australia’s leading artists until his untimely death in 2005, was known throughout
the world for his leather sculptures. A resident of Launceston in the last years of his life, his work can be
found in the city’s Queen Victoria Museum and Art Gallery, the National Gallery of Australia, the Percy
Grainger Museum in the University of Melbourne and another 40 public collections throughout the world.
An important contribution to the language of music has been through Greenwood's creative endeavours in
the form of musical instruments. These range from leather ocarinas, known as poco pods, to wind
instruments, called bowhorns, the name deriving from the shape which is similar to the bow used to shoot
an arrow. Greenwood also constructed stringed instruments, harps and drums from leather, as well as an
extraordinary instrument known as Windform that is 5.6 metres in length and can be played using a variety
of mouthpieces. Two local ensembles who perform on Greenwood's instruments are the Tasmanian
Leather Orchestra and the Chordwainers, led by Tasmanian musician and composer, Karlin Love.
In addition to the range of sounds these instruments produce, they are also exquisitely beautiful objects,
many of which are displayed in art galleries around the world. The late renowned instrumentalists, Barry
Tuckwell and Don Burrows, both owned and played Greenwood's instruments as did the late Brian Brown,
founder of the iconic Jazz and Improvisation Studies at the Victorian College of the Arts, now amalgamated
with the University of Melbourne.
The collaboration between Brown and Greenwood began with a serendipitous meeting in Wangaratta in
1994 during the annual Jazz Festival, where an exhibition of Greenwood's leather works was also being held.
This collaboration produced a trio of exotic leather instruments and a body of works that form a unique
contribution to the language of music. One of these is a 'travelling' instrument that can be collapsed to
reduce its size. (This instrument will be on display during the presentation of this paper.)
Tasmanian musicians in attendance at this presentation will see some of Greenwood's instruments and
delegates will also hear examples of Brian Brown's compositions and improvisations for his first bowhorn. A
key feature of this paper will be the remarkable story of how the sounds of this instrument were
'discovered', a ten-hour happening where two imaginative creators - a visual artist and a musician explored new 'territory' to produce a unique musical instrument with its own distinctive sounds.
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Creative classroom music: nourishment for life
Dr Ros McMillan1
1

The University of Melbourne

Abstract:
Of all the Key Learning Areas in the Australian Curriculum, the Arts, with their emphasis on creating
and making, provide unique enrichment for all students. And arguably, it is Music of all the Art
forms that can offer the greatest nourishment through its variety of performance
opportunities. From small-group compositions to whole class music-making, activities that give
students a sense of personal achievement and pleasure should be a major aspect of classroom music
from Foundation to Year 8, the years that span compulsory musical learning.
Many teachers avoid creative work, despite this being mandatory in the Australian
curriculum. Arguably, the main reason is that their teacher training courses precluded any form of
composition, improvisation or arranging, thus they have little confidence in their ability to include
creative music-making in their classroom programs. However, all teachers should be aware that
there are countless ideas that give students the opportunity to express themselves, and that
implementing some of these will provide exciting and rewarding classroom experiences for both
their classes and themselves.
This workshop will demonstrate a range of performance ideas that focus on creative
activities. Delegates will participate in hands-on experiences to discover how they and their
students can be encouraged to express themselves using voices and instruments as well as other
art-forms, including visual art and drama. Other KLAs will also be utilised, including Science,
Humanities and Social Sciences, and English.
For many years the presenter has been teaching students individually and in groups, from 3year olds
to adults as well as training specialist and generalist primary and secondary teachers. Examples of
student work will be a key aspect of the presentation.

Biography:
Dr Ros McMillan is an Honorary Senior Fellow in Arts Education in the University of Melbourne, an
appointment that followed her retirement after 11 years as Head of Music Education. Within her lengthy
career she has taught 3 year olds to adults, established the Yamaha Music Courses in Australia and lectured
in Melbourne University’s Faculty of Music and Institute of Education. Ros has presented at 54 national and
international conferences and written seven school music texts with a distribution of over 12,000, both
internationally and throughout Australia. In 2019 she was awarded an AM in the Queen’s Birthday Honours.
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Enhancing music performance appraisal
Professor Gary McPherson1
1

University of Melbourne

Abstract:
In this presentation I deconstruct some of the (often unwritten) assumptions of assessment so that readers
are aware of the flaws and limitations that are inherent in any form of evaluation made by humans. A
section on assessing musical performance covers aspects of norm-referenced and criterion-based
assessment issues, and the lack of standardized criteria for assessing music performance. Discussion of
measurement error, extra-musical factors, and performance related aspects including self-efficacy,
expressive variations, attractiveness and flair, and the influence of modalities other than music (movement
and vision), leads into a section dealing with aspects of performance assessment such as communication
within the ensemble, acoustics, social factors, and audience support.
Evaluator characteristics are explained according to the influence of memory, first impressions, mood of the
assessor, familiarity with the repertoire, and the halo effect. Non-musical factors include stereotyping, and
order of the performance. I use the Johari window to summarise a number of practical implications and to
frame the central purpose of my presentation which is to explain what student musicians can do to
maximise their ability to focus on their playing, and ensure that their performance is well received and
appreciated by others.
Biography:
Gary McPherson studied music education at the Sydney Conservatorium of Music, before completing a
master of music education at Indiana University, a doctorate of philosophy at the University of Sydney and a
Licentiate and Fellowship in trumpet performance through Trinity College, London. He is the Ormond
Professor of Music at the Melbourne Conservatorium of Music and has served as National President of the
Australian Society for Music Education and President of the International Society for Music Education.

Creating authentic dual mode online teaching practice
Dr Brad Merrick1, Dr Carol Johnson2
1

Melbourne Conservatorium of Music - University of Melbourne, 2Melbourne Conservatorium of Music - University of
Melbourne

Abstract:
This is a practice-based paper that reports on the experiences of tertiary instructors in a music teaching
preparation program during the COVID-19 pandemic delivered by Dual Mode (where the students learning
virtually and face-to-face at the same time). It examines the refinement and development of pedagogy and
assessment processes, combined with the resources used to ensure authentic teaching and learning. The
context of the paper is set within a 2nd instrument subject for graduate music teachers that was taught
using group-based instruction.
The presentation draws on experiences over two semesters and highlights the need to create authentic
assessments and learning tasks for students (Koh, 2017). Through explicit illustrations of teaching practice,
the presenters show how purposeful use of digital technologies (i.e., devices, cameras, audio, software,
storage, connectivity, and hardware) enable student agency and learning despite the challenges associated
with online delivery in this setting. Through the exploration and analysis of different components of the
lesson delivery and associated tasks, the paper will unpack the use of strategies for teaching and
assessment, combined with the resources that were found to be effective as part of Dual Mode delivery.
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The presentation will draw on the instructors’ experiences and their exploration of the teaching
environment, combined with the use of conferencing tools (software and hardware), including detailed a
description of specific equipment used to enhance the learning experience. The paper will also provide an
overview of specific technologies that were used and adapted across a myriad of different settings when
teaching instrumental music. Whether teaching in a studio, a school, or a remote location, the various
suggestions, and examples to be shared can be applied to music teaching more broadly, assisting in the
development and sustaining of authentic online music teaching.
Biography:
Dr Brad Merrick holds a senior lectureship and is Head of Performance Teaching at the Melbourne
Conservatorium of Music, the University of Melbourne. Brad completed his PhD in Music Education at the
University of New South Wales and is known as a passionate educator who possesses a wide range of
teaching experience. He is a Past National President of the Australian Society for Music Education (ASME)
where he was a recipient of the Fellowship Award in 2017, and currently serves as Chair of ISME’s MISTEC
(Music in Schools and Teacher Education) commission.
Dr Carol Johnson is a senior lecturer in music (Online Learning and Educational Technologies) at the
Melbourne Conservatorium of Music, the University of Melbourne. She is a jazz saxophonist, music educator
and researcher in educational technologies, online music pedagogy and online learning. Her research
evidences the current exponential increase of online music course offerings at the undergraduate level and
the need for a paradigmatic shift for music instructors, students, and policymakers.

Teaching music with ICT in Australia during COVID and beyond: A
preliminary investigation
Dr Brad Merrick1, Associate Professor Dawn Jospeh2
1

Melbourne Conservatorium of Music - University of Melbourne, 2Faculty of Arts and Education - Deakin University

Abstract:
While the pandemic COVID-19 has impacted our daily lives, it has also impacted education settings across
the globe. Since March 2020, workplaces and classrooms in Australia have undergone significant changes
due to ongoing lockdowns, and government restrictions regarding returning to sites of teaching and
learning. In this paper we report on some initial findings from our ethically approved study Re-imagining the
future: Music teaching and learning, and ICT in blended environments in Australia. The study investigates
the move to remote (online) learning during the COVID-19 pandemic. In this research we explore the types
of pedagogies music teachers used in blended teaching and learning environments, and the shift towards
ICT during 2020 and in 2021.
By employing a mixed method approach an anonymous Qualtrics online survey was employed in which
teachers were asked to reflect on their experiences and indicate the various technologies, environments,
and strategies for teaching and developing wellbeing that were used during this time. Purposive sampling
was used to collect data from music educators in Australia. Key Australian professional music associations
were approached to participate in the study who consented for their membership to participate.
As part of an ongoing study, we only present preliminary data gathered between March–June 2021. Using
thematic analysis, we discuss emerging trends and themes in relation to the many and varied ways that
music teachers employed ICT through blended modes. We report on initial findings that unpack some of the
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music teaching described across learning environments and contexts. Teachers’ use of various software,
tools, and innovative pedagogies necessitated by the pandemic add to the body of knowledge, highlighting
how the pandemic impacted ‘music(k)ing and the need to use blended teaching. The study also revealed
some of the experiences that have altered and reshaped approaches to music teaching. Implications for
further research and considerations for teacher training will be discussed. As the pandemic continues,
further research will play a significant role in influencing shifts in teaching practice across Australia during
COVID-19 and beyond.
Biography:
Dr. Brad Merrick holds a senior lectureship and is Head of Performance Teaching at the Melbourne
Conservatorium of Music, the University of Melbourne. Brad completed his Ph.D. in Music Education at the
University of New South Wales. He is as a passionate educator with teaching experience in many secondary
music and instrumental programs, having also worked in the preparation of undergraduate teachers in
several universities. He is a past National President of (ASME) where he was a recipient of the Fellowship
Award in 2017 and currently serves as Chair of ISME’s MISTEC (Music in Schools and Teacher Education)
commission.
Dr Dawn Joseph is an Associate Professor in the Faculty of Arts and Education at Deakin University
(Melbourne). She teaches in undergraduate and post graduate programs and serves on international and
national editorial boards of refereed journals. Her research focuses on music education, teacher education,
community music, African music, cultural diversity, and ageing and well-being in the Arts. She has been twice
Chair of the Australian Society for Music Education (Victorian Chapter) and has served on the National
Committee. Dawn is currently a committee member on the Australian and New Zealand Association for
Research in Music Education.

Reflective and Adaptive Teacher Preparation: Nourishing the Profession.
Dr Brad Merrick1, Dr Leon de Bruin1
1

Melbourne Conservatorium of Music - University of Melbourne, 2Melbourne Conservatorium of Music - University of
Melbourne

Abstract:
This presentation reports on the findings of a study that sought to investigate the success and impact of
creative teaching pedagogies, content, and delivery modes during the COVID-19 pandemic, where a
graduate teaching program shifted to fully online in response to the societal demands at the start of 2020.
Using responses from an anonymous, qualitative online survey that investigated student perceptions and
responses, this presentation will present selected data and recommend areas for future consideration,
adaption, and implementation within teacher preparation courses. Specifically, delivery structures, and
successful interventions related to these domains within the music teaching process will be offered:
•
Course design, learning frameworks and curriculum structures
•
Creative pedagogy and adaptive strategies
•
Reflective practice, self-regulation, and online delivery modes.
Through systematic analysis and discussion of key findings, recommendations will be provided to guide key
aspects of teacher preparation course design in music education, while also addressing the significant
changes that impacted the teaching and learning process more broadly and 2020. Through a combination of
thematic data analysis and by drawing on the reflective experiences of the instructors during this time, key
recommendations and areas of focus will be provided to guide pre-service preparation and importantly, the
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sustainability of music teachers is nourished now, and more importantly, as we move into the future postpandemic.
Biography:
Dr. Leon de Bruin is Lecturer in Music Performance Teaching at the Melbourne Conservatorium of Music, the
University of Melbourne. A diverse career as a trumpeter, music educator, and researcher includes
professional performance, extensive instrumental music teaching, and research investigating instrumental
music pedagogy, music education, and creativity. Leon is the current National Vice-President of the ASME
and currently serves on the National Alliance for Arts Education (NAAE), and the Australia & New Zealand
Association for Research in Music Education. He has published widely and has over 50 articles and book
chapters in many journals, books, and conference proceedings.
Dr Brad Merrick holds a senior lectureship and is Head of Performance Teaching at the Melbourne
Conservatorium of Music, the University of Melbourne. Brad completed his PhD in Music Education at the
University of New South Wales and is known as a passionate educator who possesses a wide range of
teaching experience. He is a Past National President of the Australian Society for Music Education (ASME)
where he was a recipient of the Fellowship Award in 2017, and currently serves as Chair of ISME’s MISTEC
(Music in Schools and Teacher Education) commission.

Supporting Gender Inclusion and Adolescent Voice Change in School
Choirs
Ms Heather Morcom2
1

Sound Garage, 2Hallam Senior Secondary College

Abstract:
Voice change is a significant issue for adolescent singers who are severely impacted by gendered practice.
Adolescent voice change refers to the stage where the production of sound, in this case, singing, is impacted
by the physical development of the vocal mechanism. With declining choral participation in Australian
Schools, studies have shown that how adolescents experience voice change can have a significant impact on
their future involvement and consequently, has become a focused area of choral research. In adolescent
choral and voice change literature, gender-based practices are a source of controversy. There is significant
evidence to suggest that historical, social, political, and religious perspectives embedded in Western art
music culture has profoundly influenced these practices rather than empirical evidence. Gender-based
practice adopts a binary (female or male) perception of gender, identifying singers by their sex, the gender
assigned at birth and segregates females and males into voice parts and often separate choirs. Gendered
practice tends to focus on male voice change due to the audible impact of phonation.
Feminist research emerging in the late twentieth-century demonstrated that females also experience voice
change; however, due to its subtle nature, it commonly goes unnoticed and unsupported despite the
greater number of females involved in choral programs. Leading female voice change theorists, highlight
that practice that only caters to male voice change could have harmful effects on female vocal folds. Since
the emergence of female voice change research, a growing body of literature aiming to accommodate
adolescent voice change in a mixed-gender context has also emerged, offering strategies to cater to the
needs of both males and females.
In contrast to adolescent voice change research, a growing body of feminist literature has emerged over
the last decade advocating inclusive practice that aims to support gender identity and voice change in
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transgender adults. This research troubles male-centric, and binary perspectives within choral settings and
criticises voice change research for attempting to alter the behaviour or identity of singers, rather than
adapting practice to accommodate the singers.
Although research has been conducted on gender inclusion and teaching strategies to support transgender
voice change, there are gaps in the research that apply gender-inclusive practices and teaching strategies to
support adolescent voice change. Research has identified that due to recent discourse gender-diversity,
gender-identity, and stereotype issues are becoming more prominent in schools; however, choral programs
are further complicated due to gender-associated practice.
This presentation will explore how understandings of gender and inclusive practices can inform the teaching
strategies of Australian choral teachers through an examination of the existing literature. In turn, the
research from which this presentation is drawn aims to accommodate and increase participation of
adolescent choral singers and those experiencing voice change through the introduction of gender-inclusive
research and perspectives.
Biography:
Heather Morcom has been teaching music in all shapes and sizes for 10 years, conducting choirs, singing
lessons, and early childhood programs. More recently, Heather has been teaching high school classroom and
VET. Heather holds a Bachelor of Music (Classical Voice) from Monash University and a Master of Teaching
(Secondary) from University of Melbourne. Heather completed a research proposal titled ‘Supporting Gender
Inclusion and Adolescent Voice Change in School Choirs’, which she hopes to conduct as part of a PhD in the
future. This research aims to give teachers gender-inclusive strategies that accommodate adolescent singers
and those experiencing voice change.

Willandra Primary School Indigenous Choir
Jane Nicholas1
1

Asme Wa Willandra Ps

Abstract:
This is the story of the Willandra PS Indigenous choir. It is a choir that has developed over several years to
become a source of developing the identities and knowledges of children as well a source for reconciliation
within the community. This workshop will present and engage participants with background to the choir,
songs they sing, where and why they sing, the importance of their visibility and voice. It will also share the
tricky parts of coordinating and directing this choir and the possibilities in the future.
Biography:
Jane Nicholas has taught classroom music to Western Australian primary and secondary schools for many
years. She teaches classroom music full time at Willandra Primary School in south eastern Perth. Jane has
run numerous workshops, presented at conferences and has had music education articles published in her
home state of Western Australia, nationally and at ISME National Conferences. She is the mother of two
daughters and is particularly interested in creativity in education and is passionate about the inclusion of
Australian Aboriginal music in education. Jane was awarded the ASME Music Educating for Life Award for
Western Australia in 2017.
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Tasmanian Royalty, Rhythms and aRRangements
Jane Nicholas1
1

Asme WA, 2Willandra Primary School, 3Madjitil Moorna Choir

This workshop highlights two prominent Tasmanian women and how their stories can be woven into music
teaching programs. One of the women was an educator from the 1890s. The other, a current artist. The
workshop brings together these remarkable women in speech patterns that can lead to beautiful music
making for teachers and students in a variety of contexts but particularly classroom music teachers. Another
part of the workshop will include a vocal visitation to Tasmania’s Cape Barren Island. This will add to
educators’ culturally inclusive repertoires. This will be an active workshop for the mind, body, ears and
heart.
Biography:
Jane Nicholas brings a broad range of educational and life experiences to her workshops. Since achieving
her Humanities degree from the University of Western Australia she has worked as a Journalist, History and
Economics teacher before music teaching in primary and secondary sectors.
Through conversations and collaborations with Indigenous and non-Indigenous musicians, artists and
communities, she has developed different ideas for creative teaching programs, lessons, workshops and
articles. She has presented at State, National and International conferences. Jane currently teaches
classroom music at Willandra PS in south eastern Perth. She has been awarded the ASME Educating For Life
Award.

Hot Potato Band Workshop
Peter Orenstein1
1

Hot Potato Band

Abstract:
Hot Potato Band is one of Australia’s most renowned street and stage performing brass collectives. Our
mission is to inspire musicians by transporting school hall's (or this conference centre!) into the streets of
New Orleans. The Hot Potato Band Workshop and Concert Series is a tailored package that offers an
inspirational and world class music experience for students and teachers.
We recently conducted a workshop with members of a primary school band, and then put on a performance
for the wider school audience. During the workshop we broke down our creative process, explaining how
we write and arrange our music while also drawing out the connection between music and movement. One
of the unique experiences of the workshop was being able to work alongside the band members and
transform a piece of music they had been learning into a vibrant performance through execution of
articulation, rhythmic accuracy and dynamic contrast. The performance also included lots of dancing with
our instruments. We finished off with a concert for the whole school, with the school band performing the
pieces we worked on during the workshop.
Video: https://youtu.be/QmfvbB5M234
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"Our students loved working with the guys - it built their confidence and whilst building such a sense of fun
in performance! We can't wait to get the band back in the future as it was such a positive, impactful
workshop for our students." - Bathurst High Campus, Denison College of Secondary Education
“My students had a blast! They couldn’t stop talking about how much fun they had.” - Kelso High School,
NSW
The workshop is for both primary and high school music students for both curricular and co-curricular
programs. By the end of this workshop you will understand how we can inject extra energy into your
school's band program all while having a boogy!
Biography:
From 2013 to 2020, Peter earned his stripes as a Music teacher under the wing of Brad Fuller in the state of
the art facility at Northern Beaches Christian School. Here, Peter helped build a 21st century classroom and
program that TTA founder Miles Campbell described as “Like visiting the Future”. Peter holds a MA in
Education - Specialisation in ICT and alongside presenting courses with Teacher Training Australia (TTA) is a
saxophone player in one of Australia’s premier touring street and stage performing brass collectives - Hot
Potato Band.

Creating meaningful music and movement lessons for students on the
Autism Spectrum
Ms Catherine Paix
1

Aspect South East Sydney School

Abstract:
Research shows that music learning in childhood assists with language development, executive skills and
social skills development, domains that people on the Autism Spectrum experience difficulties with. Many
of these students have a love of music, but may have difficulty accessing classroom lessons in a meaningful
way. This workshop will explore the characteristics of Autism that can have an impact on student learning. It
will provide some practical guidelines for selecting and modifying content, and delivering curriculum music
in a way that facilitates greater engagement by students with special needs. Participants will have the
opportunity to engage in practical activities that assist decision making regarding both content and
instructional delivery. While the workshop will focus primarily on music teaching in the context of a special
school, many strategies are transferable to mainstream and integrated settings.
Biography:
Catherine Paix has been teaching at Aspect South East Sydney School for Children with Autism since 1996.
After 20 years of classroom teaching, Catherine was appointed specialist music teacher across the school in
2016. Since then she has been developing programs and strategies that aim to maximise engagement and
skill development in students on the Autism Spectrum, and help equip her colleagues to more confidently
teach music and movement in the classroom. Catherine also works as a private instrumental tutor, and as
volunteer choirmaster of the Summer Hill Community Choir.
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Female teachers, high school music, and all boys: To what extent do male
and female teachers apply different strategies to teach and engage
adolescent boys’ in music education?
Ms Meagan Pearse
Abstract:
Within educational research, there is a clear distinction between sex and gender and hence genderstereotypes. Although the impact of sex and gender on music education has been researched extensively
over the past fifty years, the research into boys’ music education has primarily focused on the biological,
psychological and sociological impact of puberty, physiology and gender-stereotypes on pedagogy and boys’
engagement in music. There is currently limited evidence in the literature of the extent to which the sex of
the teacher (male and female) may influence gender-stereotypes about learning music and to what extent it
may influence pedagogy and approaches to engaging boys in music education. This research project aims to
address the gap in the research by exploring to what extent teacher sex, and gender-stereotypes, affect
how we teach music in all-boys secondary schools.
Stage one of the research was a demographic survey completed in 2019 that sought to explore the
distribution of male and female teachers in music departments in all-boys secondary schools across
Australia. It acted as a springboard into stage two which began in 2020 and involves semi-structured
interviews with male and female music teachers in all-boys secondary schools as well as focus group
interviews with adolescent male music students. Whilst the completion of stage two data collection has
been delayed due to the covid19 pandemic, this presentation will present the findings of the stage one
demographic survey and explore, with reference to the literature, the themes emerging from the stage two
interviews with teachers.

Differentiating for proficiency in compulsory classroom music: A pilot
program that groups students with similar musical proficiency to deliver
focused pedagogy and achieve personal bests in all boys.
Ms Meagan Pearse
Abstract:
The National Curriculum states that students will study The Arts including Music, Drama, Dance, and Visual
and Media Arts. How schools interpret and implement this ‘arts’ education in primary and secondary
schools varies considerably both locally and nationally. Whilst some schools have specialist teachers and
instrumental programs, in others, arts education is implemented by generalist primary classroom teachers
as an adjunct to the English, Mathematics, Humanities, Social Sciences, Technology and Physical Education
curriculum.
Anglican Church Grammar School (known as Churchie) is an all-boys, day and boarding, preparatory to year
12 school in Brisbane, Queensland. Like many P – 12 schools, Year 7 is a significant intake year. For the
music department, this means classes of students whose knowledge of, and experience learning music can
range anywhere from nothing to extensive. Churchie students from Prep to Grade 6 all study classroom
music for at least one hour a week including additional time that is allocated to compulsory instrumental
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and ensemble lessons each week in year 3, 4 and 5. As young as grade 2, students can begin participating in
co-curricular music; beginning with college choirs, and moving on to St John’s Cathedral Choristers, string
ensembles, concert bands and big bands.
On the other hand, new students who enter year 7 are from diverse backgrounds and locations and we
aren’t always able to establish with certainty the music experiences and learning they have when they begin
Churchie. These students come from overseas, interstate and from all over Brisbane and Queensland. This
is not forgetting that boys as young as twelve begin living away from home as boarders for the first time,
and others make the transition from government, catholic and other independent and religious primary
schools.
A recent evaluation of our classroom music programs, the degree of musical proficiency of the boys and
their long-term engagement in music lead to this pilot program that involves grouping students with same
or similar musical experiences and proficiency in classes. The purpose is to deliver a differentiated music
curriculum tailored to the needs of each boy; we want to provide learning experiences appropriate and
engaging for new musicians whilst at the same time offer opportunities that extend and challenge our
developing and experienced boys.
With a focus on how we grouped the classes and our differentiated curriculum and teaching pedagogies,
this paper will present how we structured the classes, our findings to date, and share examples of our
differentiated curriculum and assessment.
Biography:
Meagan is currently employed as Head of Faculty – Music at Anglican Church Grammar School (Churchie) in
Brisbane, Queensland. Her specialties include the development of music and music extension syllabi,
curriculum, pedagogy and assessment. She is employed by the Queensland Curriculum and Assessment
Authority as a subject matter expert for Music and Music Extension and has worked as syllabus writer for
Music and Music Extension. Her work was recognised by the QLD College of Teachers as a TEACHX finalist in
2019. Meagan is currently completing Doctoral studies under the supervision of Pr Peter Bodycott and Dr
Anita Collins.

Percussion Pieces and Games to Engage Your Whole Class! [
Kaboom Percussion1
1

Kaboom Percussion Pty Ltd

Abstract:
We all know that kids love hitting things - so why not embrace this enthusiasm and use it to engage your
students in a whole range of musical activities! In this workshop, Kaboom will guide participants through a
collection of their favourite classroom percussion activities that they have used with students all over the
world.
Through the use of body percussion as well as simple and inexpensive objects such as cups and drum sticks,
essential musical techniques and theory are taught in a fun and engaging setting. These games and pieces
are designed to be quick to learn and fun to play, with aspects of composition, teamwork, and
choreography thrown into the mix that make them scalable in difficulty for primary through to secondary
students. Participants will leave the workshop with a collection of activities that they can apply straight
away to their classrooms.
ASME XXIII National Conference Abstracts Booklet

57

Biography:
Kaboom Percussion are a duo from Perth who are passionate about inspiring a love for music in students of
all ages. Both holding Masters Degrees in Percussion, Catherine Betts and Joshua Webster started Kaboom
in 2013 with some fun and quirky YouTube videos and now it has grown into an internationally renowned
music education group with over 100 million views on social media. Cat and Josh have presented workshops
at a number of national and international conferences including ISME (Azerbaijan), Teaching Artists (Italy),
ASME (Melbourne, Perth), MENZA (Wellington), ONZA (Auckland, Tauranga, Dunedin), KMEIA (Perth), and
OSA (WA, SA, NSW).

The assessment dilemma: Teacher perspectives on engaging with data
Kathleen Plastow1
1

ACU

Abstract:
This paper presents themes and recommendations from the researcher’s doctoral thesis. The research
sought to understand classroom music teachers’ beliefs, values and perspectives on engaging with data
from formative assessment of written music literacy skills for the purpose of improving student outcomes,
ongoing participation and classroom pedagogy. Considering the findings of more widely undertaken
research into the benefits of formative assessment, understanding the perspectives of music teachers may
have implications for professional learning, and pedagogical praxis, ultimately leading to greater numbers of
students studying music in the senior years. Whilst existing research into assessment in music education
suggests that teachers engage in idiosyncratic, inconsistent and conflicting practices which encompass
assessment for learning but do not ensure enhancement of student learning outcomes, a paucity of
research has been conducted into teacher perspectives on using student assessment data in classroom
music literacy for the purposes of pedagogical planning, provision of feedback, direct or corrective
instruction, differentiation or to guide teacher professional learning.
Findings from this current research indicate that diminishing numbers in post-compulsory classroom music
are linked to unsatisfactory outcomes in music literacy (N=350) and suggest that the benefits of engaging
with formative assessment data are not being realised in Australian classroom music education. Inferential
coding and thematic analysis of data from surveys (N=86) and semi-structured interviews (N=8) with
participants from across Australia, identified five main themes. Expressed as a set of assessment dilemmas
faced by music educators, these themes highlight factors that inhibit music teachers from fully engaging
with formative assessment data that could lead to improved pedagogy and learning outcomes in their
classrooms. The research identified: the dilemma of assessment in a time-poor environment; the dilemma
of holistic versus discrete assessment methods; the dilemma of curriculum expectations versus the
experience of the child; the dilemma of personal experience versus professional knowledge. And finally, the
dilemma of the fun factor versus rigour. Recommendations will be presented and discussed with
implications for pre-service training, professional learning, teacher assessment identity formation and
teacher assessment literacy.
Biography:
Kathleen’s music education career has covered ELC-Year 12, tertiary level and community groups. Her work
in Queensland, Victoria and Western Australia has focused on pedagogical praxis, curriculum and
assessment development. Her doctoral research; The Assessment Dilemma: Teacher perspectives on
engaging with data, investigates teacher perspectives on using data to enhance qualities of teaching and
student learning outcomes. Kathleen presented as a part of the UWA Callaway Research Seminar Series and
at Kodaly and ASME National Conferences. She has presented internationally in Canada and Malaysia and
was invited to present research at the ISME conference in Helsinki, 2020.
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Breathe life into your singing!
Ms Lynette Richardson1
1

Wesley College

Abstract:
Breath = life: without breath, there is no life…
Join Lyn Richardson on her journey incorporating Qi Gong practices into her singing sessions and choir
rehearsals. This session will offer discussion and practical activities alike. Lyn will explain her findings of the
benefits she has found both personally and professionally by including this 4000-year old Chinese Practice in
her teaching. She will guide attendees through a series of exercises in which they will experience the
benefits for themselves and feel empowered to implement them with their own singing students and
choirs.
Qi = ‘energy’; Gong = ‘skill’ or ‘work’
Qi Gong is a practice that focuses on using the breath (like Yoga) and applies this life-force through flowing
movement (like Tai Chi) to create a ‘meditative movement’ style of exercise. It works to infuse your body
with energy, such that your body becomes your ‘energy plant’. However, due to the repetitious and slowmoving nature of the movements, it is very relaxing and calming. Do yourself a favour and come and be
nourished by the food of these breathing and singing techniques.
Biography:
Lynette has enjoyed a varied 39-year career as a Music Teacher, having taught class music and conducted
Choirs across both Primary and Secondary levels, along with Piano, Voice, Musicianship, Theory and
Instrumental Ensembles. As a Choral Specialist, she devised a program of warm-ups for choirs of all ages and
levels entitled “Choralastics™”, which she has presented at many conferences over the years. Lynette is
currently teaching classroom music at Wesley College, Glen Waverley, where she implements the OrffSchulwerk and Kodaly principles of teaching music. Above all, Lynette delights in enriching children’s lives
with the wonderful world of music.

I’m not done yet: A case study of a super veteran secondary school music
teacher
Jennifer Robinson1
1

Sydney Conservatorium/University of Sydney

Abstract:
Super veteran secondary school music teachers (those with more than thirty years teaching experience) can
be stereotyped as being focussed on career end and retirement. This paper will examine factors that impel
and impede the working life of an Australian super veteran secondary school music teacher who is still
developing her practice and shaping her career.
The case study, a part of larger qualitative research by the author, included a national survey (n=263) and
interviews (n=41) of secondary school music teachers, investigating their motivation, sense of value,
professional development, stress and career forecast. The survey, disseminated through the Australian
Society for Music Education membership, and referred on through social media platforms, captured the
responses of thirty-two super veteran music teachers, with eight super veterans from five Australian states
and territories selected for subsequent interviews.
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The super veteran music teacher featured in this paper highlighted her passion for teaching, her role as a
mentor, the benefit of working in a supportive school community and the constant challenges and stresses
of the profession. The research, from which this case study is drawn, shines new light on Australian super
veteran secondary school music teachers who continue to enjoy and develop their practice, nurturing a
lifelong love of music in their students. This paper also gives advice to education authorities and school
leadership on how to utilise the rich expertise of these experienced music educators for the future of the
profession.
Biography:
Jennifer Robinson is Head Teacher Creative Arts at Randwick Girls' High, having taught music in secondary
schools for 35 years. She is also a Music Method lecturer and Method coordinator at the University of New
South Wales, and a PhD candidate at Sydney Conservatorium/University of Sydney. Her PhD study is
investigating factors that influence the career longevity of Australian secondary school music teachers.
Jennifer is a past Chair and Secretary and now committee member of ASME NSW chapter, recipient of a
National Award for Excellence in School Music Education and an Outstanding Service Award from the
Professional Teachers' Council, NSW.

Nurturing the profession: Stories of professional identity development in
early career music teachers
Ms Pip Robinson1
1

Melbourne Graduate School of Education

Abstract:

Early career music teachers face a raft of challenges as they move into the profession including navigating
the development of a professional identity. This paper, based in current doctoral research, explores what
‘happens’ to music teachers in their first five years of teaching and the impact of this on teacher attitudes,
practices, changes in teaching situations and longevity in the profession. Stories from ten early career music
teachers show that professional identity development is dependent not only on prior beliefs and
experiences in music and music education, but also on identification as musicians, school cultures and
expectations, mentoring in schools, and personal adaptability and resilience.
Biography:
Pip has many years experience as a music educator. For 18 years she ran Music and Performing Arts
departments in Victorian schools before moving into pre-service music teacher education. Following an
overseas teaching position, Pip has continued to teach in classroom music, instrumental music and tertiary
education settings. She is a VCE music examiner and a senior music examiner for the IB. Pip has presented
locally and internationally and has published on musical culture, IB education, informal pedagogies in the
music classroom and assessment. Her research interests include early career music teacher identity and
musical culture.
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The Professional in Community: A nourishing musical life in the nonmetropolitan music scene
Dr Graham Sattler1
1

Mitchell Conservatorium

Abstract:
This presentation discusses three of the more prominent findings from an autoethnographic study of
similarities and differences between Australian urban and rural music scenes. The presenter, a community
music practitioner-researcher, performer and educator, reflects on twenty years of professional activity in
NSW regional music environments - having previously participated for an equivalent period in, and from,
the Sydney music scene. The ongoing data collection system comprises personal memory data, interactive
self-observation and journaling, external documentation and the growing body of musical autoethnography
(Bartleet 2009; Bartleet and Ellis 2009) and regional music scene literature (Bennett et al. 2019; Bennett
2020; Rogers and Whiting 2020). While the broader findings include differences in the availability of (human
and physical) resources; socio-economic, socio-cultural and socio-educational status; and community
valuing of music and musicking, this session focuses on:
•
contrasting definitions of and between professional and amateur,
•
the performer/educator nexus,
•
identity and sense of place in a smaller musical ecology.
Through two decades of personal experience in coordinating, directing, managing and facilitating a broad
range of musicking activity in non-metropolitan New South Wales, the presenter compares and contrasts
the conditions and dynamics of a regional music setting with the equivalent in the 1980s and 90s in Sydney.
New to autoethnography as a research methodology, he positions the discussion within a developing
personal awareness of, and commitment to, the lens of invested personal viewpoint.
Notwithstanding the individualised focus of the study, the presenter maintains that the autoethnographic
method is a sociologically robust one in which the researcher can give ’voice to personal experience to
advance sociological understanding’ (Wall 2006, 39).
As discussed by Bartleet (2009) and Brown (2014), grounding autoethnography in one’s own lived
experiences, experiences that necessarily sit within personalised relationships, can serve to reveal
significant issues about the culture and practice of music-making. The presentation proposes that 20 years
of professional involvement with, and observation of, professional musicians relocating from major cities to
non-metropolitan communities, strongly indicates that that while opportunities for a fulfilling musicking life
in the two respective scenes are substantially different, those in the bush can be as rewarding, at least as
nourishing, and in many cases more integrated and integrating with the broader community.
References:
Bartleet, B. (2009). Behind the baton: Exploring autoethnographic writing in a musical context. Journal of
Contemporary Ethnography, 38 (6).
Bartleet, B., and Ellis, C. (2009). Music Autoethnographies: Making Autoethnography Sing/Making Music
Personal.
Bennett, A., Cashman, D., and Lewandowski, N. (2019). “Twice the Size of Texas”: Assessing the Importance
of Regional Popular Music Scenes. Popular Music and Society, 42(5).
Bennett, C. (2020). Challenges facing regional live music venues: A case study of venues in Armidale, NSW.
Popular Music 39:3-4.
Brown, J. (2014). Using autoethnography to create narratives to understand musical taste and the
experience of collaborative music performance.
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Rogers, I., and Whiting, S. (2020). "If There Isn't Skyscrapers, Don't Play There!" Rock Music Scenes, Regional
Touring, and Music Policy in Australia.
Wall, S. (2006). An autoethnography on learning about autoethnography. International Journal of
Qualitative Methods
Biography:
Trombonist, singer, artistic director, educator and academic with a focus on musical inclusion, Graham holds
a Diploma of Opera, Master of Performance (Conducting), PhD and 2019 Churchill Fellowship. He relocated
to regional NSW in 2001 to take up the leadership of Orange Regional Conservatorium, and while
completing PhD research, became CEO of Mitchell Conservatorium. Graham regularly presents at
international Music Education conferences and is a member of the Australian and International Societies for
Music Education, Asia Pacific Community Music Network, Regional Music Research Group, and editorial
boards of the International Journal of Community Music and Music in Australia Knowledge Base.

Successful upper primary and secondary: Remote learning, singing,
technology, composition & new resources
Miss Alahana Somerville1
1

Mentone Girls' Grammar

Abstract:
Singing, technology, composition and new resources! Fresh ideas and new perspectives you can bring into
your own classroom is what this workshop will be all about. This session will be a practical workshop
providing participants with materials and skills in designing engaging and sequential units for students in the
upper primary and secondary school. Alahana will share her curriculum design plan, how she incorporates
ICT within the music classroom and ways she uses the Kodály approach to teach an engaging and successful
program to instrumental, choral and classroom music students.
The workshop will include:
• Technology and its support the music classroom using programs such as pear deck, playposit,
prodigies, soundtrap, sight singing school, noteflight, loom and many more.
• Making use of parent participation in students work to promote advocacy
• Designing a Canon Composition Unit
• Age appropriate games and practice techniques for familiar and preparation musical elements.
• How to write successful Art Music Strategies
• Designing sequential lesson plans
Having worked in both the government and independent sectors, Alahana brings a wealth of knowledge of
resources which have been successful in multiple settings. This workshop is a celebration of the benefits of
music education and the joy students can achieve with engaging and well-planned teaching. It ties directly
to the conference theme of Music – Nourish - Life.
Biography:
Award winning musician and educator, Alahana Somerville is a flautist and classroom music teacher from
Melbourne, Australia. Since completing a Bachelor of Music from the University of Melbourne and Master of
Teaching at Deakin University, Alahana has taught music across all levels of schooling from Pre-School to
Year 12. She also holds the Australian Kodály Certificate through the Cuskelly College of Music in Brisbane
and teaches classroom music and choir at Mentone Girls' Grammar.
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The parental impact in Self-regulated learning in music.
Ms Soul Sung1
1

The University of Sydney

Abstract:
The quality of music practice has received much attention in music education, largely focused on finding
better and more efficient learning processes for developing the range of instrumental skills required to
perform proficiently. This attention in deliberate practice has focused on self-regulated learning skills, which
enable musicians to analyse the requirement of a task, identify difficulties, recognise errors, monitor
progress, and to find appropriate strategies for overcoming problems. If young musicians are to become
independent learners of their own accords, it is important that music researchers and teachers work to
develop the students’ self-regulated learning skills. As children develop their self-regulated learning skills by
socialising with others, parents or guardians play a significant role by providing the earliest socialising
experience for children. The home environment often varies based on their ethnic and cultural
backgrounds. A number of studies have addressed the question of Western and Asian parenting differences,
largely due to the tendency for Asian descendent parents exhibit distinctively different the practices of
Western parents. Given the rapid increase in the number of Asian immigrants to Australia and the diverse
ethnic groups here, there is a need to better understand the characteristics of Asian parents’ parenting.
This paper compares the home environment of East-Asian and European-Australian family in Australia and
present how parental behaviours impact on their children’s self-regulated learning skills in music. By
investigating the parental goal, involvement and socio-emotional behaviours through self-report surveys
and observation in natural settings, this paper explores the parental socialisation of two cultural groups.
This paper investigates the relationship between parental behaviours and children’s self-regulated learning
skills by assessing the children’s self-regulated behaviours in music practice through self-report surveys and
microanalysis interviews.
The research significance is to advance our understanding of the impact of parental socialisation on
children’s self-regulated learning skills and the home environment East-Asian immigrants in Australia.
A learner-centred approach to instrumental music practice:
Biography:
Soul Sung is interested in understanding how home environment and parental behaviours influence the
development of self-regulated learning skills, with a special focus on musical instrument learning. She is
currently a PhD student in The University of Sydney. She received her Master of Music in University of
Queensland in 2019.
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Facilitating children’s self-regulated learning with digital technology
Dr Lydia Wan
1

Monash University

Abstract:
Instrumental music learning in Western cultures is generally founded upon a conventional masterapprentice model, whereby the teacher provides individual or small group lessons to students. Although
students are encouraged to practise their instruments between lessons to develop their expertise, many
young children lack the self-regulatory skills required to solve musical problems and to manage their
learning. As instrumental practice is central to musical development, it is imperative that children are
supported by an environment that facilitates effective and independent learning. Self-regulated learning
(SRL) theory provides an appropriate framework to consider how musicians problem-solve and develop
their cognitive, metacognitive and motivational skills for instrumental learning. Through the lens of this
theory, the research explored the ways in which digital technology can facilitate children’s self-regulation of
instrumental practice.
This interpretive multiple-case study examined student experiences of learning with technology. Two
software applications were utilised, each assigned to a piano teacher and two to four of their students (aged
8-12) undertaking individual private lessons. Data was collected four times over two school terms, and
sources include semi-structured interviews, practice observations and user-generated software data.
Thematic analysis was conducted within each student case and across multiple cases. SRL theory informed
the analysis and the recommended instrumental practice approach with technology.
The research findings suggest that children’s self-regulated learning can be facilitated with a learner-centred
model of instrumental practice. Importantly, digital technology can be utilised strategically to manifest this
model of learning. However, technology may not be effective unless students’ instrumental practice and
teacher guidance and reinforcements of technology-use are aligned with learner-centred approaches. This
paper invites practitioners and researchers to reconceptualise how learning can be facilitated between
lessons, and provides insights into how learner-centred environments can be realised to support children’s
engagement in instrumental learning.
Biography:
Lydia is a researcher in music education and digital technology for learning. She is particularly interested in
exploring the role of technology in facilitating children’s engagement in instrumental learning. She earned a
Ph.D. in Education from Monash University, and holds a M.Ed. in eLearning and a B.Sc. (Hons) in Computer
Science. Lydia has taught instrumental music for many years and has been awarded Associate and Licentiate
diplomas in piano performance by the Australian Music Examinations Board. She is passionate about
research in music learning, educational technology, self-regulation, motivation and everything in-between.
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Making it count: Practical ideas to teach numeracy in the music classroom
Mrs Rachel White1, Mrs Kate Wiktorowicz2
1

Sydney Conservatorium of Music, The University of Sydney, 2Hunter River High School

Abstract:
Numeracy is one of the seven general capabilities in the Australian Curriculum. The intention of the
numeracy continuum is that numeracy skills are meant to be taught and learned in all subject areas.
Research shows that explicitly designed activities in music education can positively impact student’s
numeracy skills, their confidence as learners, and their identities as musicians and mathematicians
(Rodriguez et al., 2019; Law, 2018).
In this workshop, we will be engaging in activities suitable for a broad range of musical abilities and learning
stages. These activities will focus on how musical experiences can be used to develop numeracy skills and
understanding of mathematical terms. We’ll look at the musical ways to learn about ratios, number lines,
formulae, graphs, spatial reasoning and aspects of measurement. This workshop would be suitable for early
career teachers, or any music educator who wants to make their numeracy skill building more explicit.
Biography:
Rachel White is a Creative Arts educator and PhD candidate based in Sydney, NSW. She has worked in
primary and secondary schools as a Music and Drama teacher, and is currently lecturing in pre-service
teacher education courses at the Sydney Conservatorium of Music and Western Sydney University. Her
research interests include contemporary music pedagogy, education of the musically gifted, and educational
psychology.
Katherine Wiktorowicz is a Mathematics and Music Teacher working in the Upper Hunter. Having worked in
a range of schools in both CAPA and Mathematics departments, Katherine has utilised her dual faculty focus
to embed meaningful numeracy practices into her creative and performing arts programs. She structures
learning activities to further emphasise the significance of background knowledge of mathematics into the
creation and notation of musical ideas.

High achievement in senior secondary music programs
Mrs Rachel White1
1

Sydney Conservatorium of Music, The University of Sydney

Abstract:
There is a wealth of research that provides evidence for the importance of the presence of music education
in our schools in supporting identity development, academic engagement, and student wellbeing. However,
there is less research examining how schools and music educators can curate learning environments that
yield high achievement, particularly at the senior secondary level. This presentation will discuss the results
from a doctoral study examining how quality teaching and supportive school cultures can lead to consistent
high achievement in senior secondary music education.
This grounded theory study identified the top 10% of school music programs in New South Wales through
quantitative analysis of HSC Music results from 2007 – 2016. 50 teachers at 23 schools were interviewed
about their pedagogy, processes, and philosophy. The results of the qualitative data show that robust
cocurricular music programs, expert teachers, and supportive leadership are key contributors to high
achievement, alongside socio-educational advantage and highly capable student populations. Gifted
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pedagogy, authentic learning practices, and parental perspectives also influenced the provision of quality
music programming. This research reinforces the need for equity in access to quality music education for all
students. Considerations for future research will also be discussed.
Biography:
Rachel White is a Creative Arts educator and PhD candidate based in Sydney, NSW. She has worked in
primary and secondary schools as a Music and Drama teacher, and is currently lecturing in pre-service
teacher education courses at the Sydney Conservatorium of Music and Western Sydney University. Her
research interests include contemporary music pedagogy, education of the musically gifted, and educational
psychology.

Engaging, creative and active ways into western-art music
Dr Emily Wilson1
1

Melbourne Graduate School of Education, University of Melbourne

Abstract:
This workshop focuses on getting the most out of a single piece of music through performing, composing
and listening across Years F – 12. Connections with the Victorian Curriculum, the Quality Music Education
Framework, and literacy strategies are discussed There is a special focus on showing the use of some of
these activities with a Year 3 class. The activities in the learning sequence explored consist of integrated
performing, composing and listening activities which are the foundation of the Victorian music curriculum.
In this sequence Storm from Peter Grimes by Benjamin Britten is used as the basis. Students encounter the
musical features of Storm through composing to a visual stimulus and discussing their own compositions.
They then identify how Britten has used the elements of music in Storm in a series of scaffolded listening
tasks.
This workshop is suitable for secondary specialist teachers, and primary specialist and generalist teachers.
The processes and curriculum resources explored in this workshop aim to support all learners to engage
with and enjoy western-art music in their classroom music education.
Biography:
Dr Emily Wilson is the Coordinator of music education and a lecturer at the Melbourne Graduate School of
Education at the University of Melbourne. She teaches music education and teacher education at the
undergraduate and postgraduate levels and to Early Childhood, Primary and Secondary pre-service teachers.
She has over 20 years experience as a music educator and has also taught classroom and instrumental music
in primary and secondary schools in Australia and the UK. Her research interests include student
engagement, engaging teacher practices, formal and informal learning in music education.
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